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A B S T R A C T 

This study examines junior high school students’ motivation in developing reading habits and identifies the 
supporting and hindering factors. A mixed-method design was applied, involving questionnaires completed by 

64 students at SMPN 2 Sikur, as well as interviews and classroom observations. Findings revealed that most 
students demonstrated moderate (39.06%) to high (32.81%) levels of reading motivation, with an overall average 
of 3.15. Intrinsic factors, such as curiosity, enjoyment, and the desire for knowledge, emerged as the strongest 

drivers, while extrinsic factors, including encouragement from teachers and parents, played a role but 
inconsistently. Major obstacles included boredom, limited time, and difficulties in understanding texts, 

particularly in foreign languages. The school environment, such as poorly maintained libraries and the lack of 
literacy activities, was also found to be unsupportive. These results indicate that intrinsic motivation is crucial 
for fostering reading habits, yet it must be reinforced by external support and a conducive learning atmosphere. 

The study suggests revitalizing school literacy programs, increasing teacher involvement, and encouraging 
parental support to create a sustainable reading culture. 
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INTRODUCTION 

Education plays a central role in shaping the quality of future generations who are able 

to adapt to changing times and face global challenges (Hariyadi et al., 2023). Among the basic 
skills developed in the learning process, reading is particularly crucial at the junior high school 
level. At this stage, students transition from learning basic literacy to using literacy as a tool 

for acquiring broader knowledge. Strong reading habits not only enrich vocabulary and 
language competence but also foster critical thinking, problem-solving, and lifelong learning 
skills that are essential for academic achievement and personal development. 

Despite its importance, reading interest among junior high school students in 
Indonesia remains relatively low. UNESCO (2023) reports that the reading interest index of 
students in several developing countries, including Indonesia, is still concerning. Without 

strong reading habits, students risk falling behind in mastering school subjects, understanding 
complex information, and developing the intellectual independence needed for higher 
education. Thus, fostering motivation to read at this stage is critical, as habits formed during 

adolescence often continue into adulthood. 
Reading motivation, defined as the internal drive that encourages students to engage 

with texts (Ryan & Deci, 2000), plays a key role in cultivating consistent reading practices. 

Guthrie and Wigfield (2021) highlight dimensions such as curiosity, value, and social 
engagement, which strongly influence students’ attitudes toward literacy. Intrinsic motivation, 
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such as enjoyment and curiosity, encourages sustainable engagement with reading, while 

extrinsic motivation—such as grades, teacher praise, and parental encouragement—can 
provide additional reinforcement (Wigfield et al., 2022). However, motivation alone is 
insufficient; environmental factors, including school libraries, literacy programs, and 

supportive social contexts, are also crucial for shaping reading behavior (Skinner, 1953; 
Guthrie & Wigfield, 2000). 

Although numerous studies have examined reading motivation and habits, few have 

focused specifically on junior high school students in Indonesia. Previous research has shown 
that motivation and reading habits can be influenced by school environments, family support, 
and personal reading experiences (Baker & Wigfield, n.d.). Therefore, this study seeks to 

analyze students’ motivation in developing reading habits, and to identify both the supporting 
and hindering factors. By understanding these dynamics, the study aims to provide practical 
insights for teachers, parents, and policymakers to strengthen literacy development at the 

junior high school level. 
 

METHOD 
Research Design 
 This study employed a mixed-method approach, combining quantitative and 
qualitative data to gain a comprehensive understanding of students’ reading motivation and 
habits. Mixed methods allow for objective measurement while also capturing subjective 

experiences (Creswell & Plano Clark, 2018). The quantitative phase used questionnaires to 
measure students’ motivation levels, while the qualitative phase employed semi-structured 
interviews and classroom observations to explore supporting and hindering factors in greater 

depth. This approach reflects both positivist (quantitative) and constructivist (qualitative) 
paradigms (Creswell, 2014). 
Research Site and Participants  
 The research was conducted at SMPN 5 Sikur, East Lombok, West Nusa Tenggara, 
during the academic year 2025/2026 (July 15–27, 2025). The target population consisted of 

students in grades VII–IX. 
Sampling Method 
 A mixed sampling strategy was applied to suit the purposes of each data collection 

technique. For the questionnaire, a saturated sampling technique was used, meaning all 90 
students in the population were invited to participate, resulting in 64 valid responses. For 
interviews, a purposive sampling method was employed, selecting representatives from each 

grade level who were considered capable of providing rich information about their reading 
motivation and habits. For classroom observations, purposive sampling was also applied by 
choosing two classes that represented the general characteristics of the student population. 

This combination ensured that the quantitative data reflected the broader population, while 
the qualitative data provided in-depth insights into specific cases. 
Instruments 
 Three instruments were used: (1) a questionnaire with a Likert scale to measure levels 
of reading motivation; (2) semi-structured interviews to capture students’ perceptions and 

experiences; and (3) classroom observations to examine literacy practices and environmental 
influences. 
Data Collection 
 Questionnaires were distributed to all students, interviews were conducted with 
selected participants, and classroom observations were carried out over several teaching 

sessions. Each interview lasted approximately 30–45 minutes and was audio-recorded with 
participants’ consent. 
Data Analysis 
 Quantitative data were analyzed using descriptive statistics (mean, percentage, 
distribution), while qualitative data were analyzed using thematic analysis (Braun & Clarke, 
2006). This dual analysis provided both numerical evidence and narrative explanations, 

allowing for triangulation and validation of findings.  
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FINDINGS AND DISCUSSION 
Findings 
Motivation Levels 

The questionnaire results show that students’ reading motivation at SMPN 2 Sikur was 
generally in the moderate to high range. Out of 64 respondents, 39.06% were in the moderate 

category, 32.81% in the high category, and 14.06% in the very high category. Meanwhile, 4.68% 
were in the low category and 9.37% in the very low category. The overall average score was 
3.15, categorized as moderate. This indicates that while many students have sufficient 

motivation to read, their engagement is not yet optimal. These findings are consistent with 
Guthrie and Wigfield (2021), who emphasized that motivation strongly influences students’ 
literacy behavior and comprehension skills. 
Supporting Factors 

Interview and observation data revealed several factors that encouraged students’ 

reading motivation. (1) Intrinsic motivation: Most students read because they enjoy the content, 
feel curious, or want to gain knowledge. For instance, some students stated that they felt proud 
after completing a book, reflecting Ryan and Deci’s (2000, 2020) Self-Determination Theory, 

which highlights curiosity and autonomy as key motivational drivers. (2) Extrinsic motivation: 
External encouragement, especially from teachers and parents, also supported reading habits. 
Some students were motivated by role models or by the desire to achieve academic success. 

These findings align with Skinner’s (1953) behaviorism, which explains that reinforcement can 
strengthen positive reading behaviors. (3) Reading environment: Students reported that home 
and school environments played a role. Quiet spaces at home supported concentration, while 

libraries, although limited, were also used. Teachers’ efforts in class, such as interactive 
activities, further motivated some students. 
Hindering Factors 

Despite these supports, several obstacles limited students’ reading motivation.  (1) 
Boredom: Students often lost interest when texts were lengthy or less engaging. (2) Time 

constraints: Reading time competed with other activities, reducing consistency. (3) Difficulty 
understanding texts: Especially when reading in foreign languages, comprehension challenges 
discouraged students. (4) School environment: The library lacked attractive and well-

maintained books, and literacy activities were minimal. Observations also showed that some 
students became distracted or disengaged during reading lessons. These barriers illustrate that 
while intrinsic motivation exists, external conditions sometimes fail to reinforce it effectively. 
Discussion 

The findings suggest that intrinsic motivation curiosity, enjoyment, and desire for 
knowledge was the strongest factor influencing reading habits. However, extrinsic motivation, 

such as encouragement from teachers and parents, remained necessary to sustain students’ 
engagement. This is in line with Self-Determination Theory (Ryan & Deci, 2000, 2020), which 
emphasizes autonomy, competence, and relatedness in supporting motivation. At the same 

time, Skinner’s (1953) behaviorism highlights the role of reinforcement in shaping reading as 
a habit. The obstacles identified boredom, lack of time, comprehension difficulties, and limited 

school facilities indicate that motivation alone is insufficient without a supportive learning 
environment. Therefore, efforts to strengthen literacy programs, revitalize libraries, and 
encourage active teacher and parental involvement are essential to build sustainable reading 

habits among junior high school students. 
 

CONCLUSIONS 
This study examined junior high school students’ reading motivation at SMPN 2 Sikur 

using a mixed-method approach. The findings showed that most students had moderate to 

high levels of motivation, with intrinsic factors such as curiosity, enjoyment, and the desire for 
knowledge emerging as the strongest drivers. Extrinsic support from teachers and parents also 
contributed, although not consistently. At the same time, several obstacles were identified, 
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including boredom, limited time, difficulties in understanding texts, and an unsupportive 

school environment. 
Overall, the results indicate that intrinsic motivation is central to developing students’ 

reading habits, but it needs to be reinforced by extrinsic encouragement and a more supportive 

learning environment. Strengthening literacy programs, improving school facilities, and 
involving teachers and parents actively are therefore essential to sustaining students’ reading 
motivation and habits. 
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