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ABSTRACT

Bullying in multiethnic classrooms remains a persistent challenge, particularly in educational settings where
cultural diversity is not always supported by strong intercultural understanding. Previous studies have widely
emphasized the importance of intercultural sensitivity for promoting inclusive learning environments; however,
there is limited empirical research that examines how intercultural sensitivity is experienced and enacted in
everyday classroom interactions as a mechanism for bullying prevention in higher education contexts. This
study aims to explore how intercultural sensitivity contributes to bullying prevention within the culturally
diverse classrooms of Universitas Sembilanbelas November Kolaka. Using a qualitative research design, data
were collected through in depth interviews with students and lecturers from multiple ethnic backgrounds. The
findings reveal that intercultural sensitivity supports bullying prevention by reducing stereotyping, enhancing
empathy, and encouraging more respectful and constructive peer interactions. The study concludes that
strengthening intercultural sensitivity is a crucial cultural approach for fostering safer and more inclusive
multiethnic classroom environments.
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INTRODUCTION

Bullying continues to be recognized as a pervasive problem in educational settings,
affecting students’ psychological security, academic engagement, and overall classroom
climate. Olweus, one of the earliest scholars on bullying, notes that bullying thrives in
environments where power imbalances and social tensions are left unaddressed, making it a
serious threat to student well-being. In multiethnic classrooms, these tensions may be
intensified by cultural misunderstandings or stereotypical assumptions. Banks argues that
cultural diversity in education must be accompanied by culturally responsive practices,
otherwise diversity can become a source of conflict rather than enrichment.

Intercultural sensitivity has been widely discussed as an essential competence for
mediating cultural differences. Zelaya et al, (2024), Lan et al., (2023), and Nguyen (2023)
define intercultural sensitivity as the affective capacity to acknowledge, appreciate, and
respect cultural differences, emphasizing that sensitivity is foundational for effective
intercultural communication. One of the most influential theoretical models underlying this
concept is Bennett's Developmental Model of Intercultural Sensitivity, which explains how
individuals gradually develop more complex and inclusive orientations toward cultural
difference. According to Bennett (2017), individuals move from ethnocentric perspectives,
where one’s own culture is viewed as central or superior, toward ethnorelative perspectives,
where cultural differences are understood, accepted, and adapted to in interpersonal
interaction.
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This developmental perspective helps explain why intercultural sensitivity is closely
linked to social harmony in diverse learning environments. Scholars such as Arzieva (2025),
Etri (2022), Fuentes & Suesca (2025) and Sahadevan & Sumangala (2021) similarly explains that
individuals move through stages of ethnocentrism and ethnorelativism, and higher
intercultural sensitivity promotes empathy, reduced stereotyping, and more constructive
communication. Empirical research supports these views. Studies by Abdulla & Ali (2025),
Chen & Hu (2023), Madariaga et al. (2025), and Kacan & Yiikriik (2025) show that students
with higher intercultural sensitivity demonstrate greater openness and fewer negative
assumptions about people from other cultures. Eden et al (2024), Sadig (2024), and Izvernar et
al. (2025) also highlights that intercultural sensitivity significantly contributes to creating
inclusive learning spaces by fostering respect and emotional readiness to engage in cross-
cultural interactions.

Despite these insights, the relationship between intercultural sensitivity and bullying
prevention has not been sufficiently explored. Basilici et al., (2022) and Nunes & Bryant (1997)
found that stated that most bullying research focuses on psychological predictors such as
aggression, peer pressure, and school climate, while cultural variables often receive less
attention. Similarly, research by Hamsah et al, (2024) and Pouwels & Garandeau (2021)
underscores peer-group dynamics but leaves room for deeper analysis of cultural elements.
Only a few qualitative studies, such as those by Schachner and colleagues, indicate that
culturally inclusive attitudes can reduce intergroup tensions and promote positive peer
relations. This gap suggests a need for more culturally grounded investigations, particularly
in higher education contexts.

The Indonesian context presents a compelling case for such analysis. Indonesia’s
cultural diversity is celebrated, yet studies consistently show that ethnic teasing, exclusion,
and stereotyping remain common in educational settings. Research by Borualogo & Casas
(2022), Kamaruddin et al. (2023), and Surahmat et al. (2024) revealed that ethnic-based bullying
persists among university students, often triggered by misinterpretation of cultural
expressions or localized stereotypes. In regions like Southeast Sulawesi, universities such as
USN Kolaka bring together students from various ethnic groups, creating classrooms where
cultural plurality is part of everyday interaction. However, without adequate intercultural
sensitivity, misunderstandings may escalate into conflict or subtle forms of bullying.

Based on these considerations, the present study explores how intercultural sensitivity
contributes to bullying prevention in multiethnic classrooms at Universitas Sembilanbelas
November Kolaka. Drawing on Bennett’s Developmental Model of Intercultural Sensitivity,
this study examines how students and lecturers interpret cultural differences, how these
interpretations influence their interactions, and how intercultural sensitivity may function as
a protective factor against bullying. Through in-depth interviews with participants from
diverse cultural backgrounds, the study seeks to provide culturally grounded insights that
enrich existing literature and offer practical guidance for creating safer, more inclusive, and
culturally responsive higher education environments.

METHOD
Research Design

This study employed a qualitative research design to explore how intercultural
sensitivity contributes to bullying prevention in multiethnic university classrooms. A
qualitative approach was considered appropriate because the study aimed to capture
participants lived experiences, interpretations, and meanings related to cultural interaction
and bullying, rather than to measure predefined variables. Through in-depth interviews, the
study sought to generate context sensitive insights into everyday classroom dynamics shaped
by cultural diversity.
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Respondents

The respondents consisted of students and lecturers from diverse ethnic backgrounds
at Universitas Sembilanbelas November Kolaka. Participants were selected using purposive
sampling to ensure meaningful representation of the major ethnic groups present on campus,
including Tolaki, Buton, Muna, Bugis, and Moronene. Student participants were selected
based on their active participation in multiethnic classrooms and their experiences in
interacting with peers from different cultural backgrounds, either through direct experience
or close observation. Lecturer participants were selected based on their experience in teaching
culturally diverse classes and their sustained engagement with students from multiple ethnic
groups.

The number of participants was determined based on the principle of information
richness and thematic saturation. Data collection continued until recurring patterns emerged
and no substantially new insights were identified. This approach ensured that the findings
were grounded in sufficiently varied yet conceptually consistent experiences.

Instruments

The primary instrument used in this study was a semi structured interview guide
designed to elicit detailed reflections on intercultural interaction and bullying related
experiences. The interview questions were open ended and organized around three main
areas: participants’ understanding of cultural differences, their experiences of interacting in
multiethnic classroom settings, and their observations of behaviors related to bullying,
exclusion, or inclusion. The interview guide was developed based on relevant literature on
intercultural sensitivity and bullying and was reviewed to ensure clarity and relevance. Follow
up questions were used during the interviews to probe participants” responses and to explore
emerging issues in greater depth..

Procedures

Data collection began after obtaining formal permission from the faculty authorities at
Universitas Sembilanbelas November Kolaka. Participants were contacted individually and
provided with detailed information about the purpose of the study, the voluntary nature of
participation, and ethical considerations related to confidentiality and anonymity. Written
informed consent was obtained from all participants prior to data collection.

Interviews were conducted in quiet and private settings to create a comfortable
environment for open discussion. Each interview lasted between 30 and 60 minutes and was
audio recorded with participants” permission. The interviews were conducted in Indonesian
to allow participants to express their experiences and viewpoints naturally and without
linguistic constraint. All recordings were transcribed verbatim to preserve the accuracy of
participants’ responses. Transcripts were checked carefully against the recordings to minimize
transcription errors before analysis..

Data Analysis

Data were analyzed using thematic analysis to identify recurring patterns and
meaningful themes related to intercultural sensitivity and bullying prevention. The analysis
followed several systematic steps. First, the researcher read the transcripts repeatedly to gain
a holistic understanding of the data. Second, significant statements and relevant segments
were coded inductively based on their substantive meaning. Third, similar codes were
grouped into broader themes that reflected shared patterns across participants. These themes
were then reviewed and refined to ensure internal consistency and clear conceptual
boundaries.

To enhance analytic rigor, the researcher applied constant comparison across
participants and engaged in reflective memo writing throughout the analysis process.
Emerging themes were examined in relation to the study’s conceptual framework on
intercultural sensitivity to ensure theoretical coherence. The final themes were synthesized to
explain how intercultural sensitivity influences interpersonal dynamics and functions as a
protective factor against bullying in multiethnic classroom contexts.
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FINDINGS AND DISCUSSION
Findings

The findings are organized into three major themes derived from the research
questions. Each theme is further elaborated through analytically grounded subthemes
supported by participants’ narratives.

Intercultural Sensitivity in Multiethnic Classroom Interactions

This theme addresses how students and lecturers understand and practice
intercultural sensitivity in everyday classroom settings.
Respectful and Cautious Communication

Participants consistently described intercultural sensitivity as the ability to
communicate carefully in order to avoid offending others from different cultural backgrounds.
Students emphasized being mindful of word choice and tone when interacting in multiethnic
classrooms. One student explained:

“In our class we come from many ethnic groups, so I always try to choose my
words carefully. I don’t want to say something that might offend someone’s
culture.” (P2)

This perspective indicates an awareness that language can unintentionally convey
cultural judgments and that careful communication is necessary in diverse settings.
Avoidance of Cultural Stereotyping and Humor

Another key aspect of intercultural sensitivity involved avoiding jokes or comments
related to ethnicity or cultural identity. Students expressed concern that humor, particularly
when related to culture, could easily be misinterpreted and lead to tension. As one participant
stated:

“Sometimes jokes can be misunderstood. I avoid making jokes about tribe or
culture because it can create tension.” (PP5)

This finding suggests that students actively regulate their social behavior to prevent
reinforcing stereotypes or triggering discomfort among peers.
Openness and Cultural Curiosity

Intercultural sensitivity was also understood as a willingness to learn about and
respect others” cultural backgrounds. Students described efforts to understand differences in
communication styles and social behavior. One student reflected:

“I try to understand my friends’ cultural backgrounds. Some of them have
different ways of speaking or expressing opinions, and I think we must respect
that.” (P3)
Lecturers reinforced these student perspectives, underscoring the pedagogical role of
intercultural sensitivity in fostering inclusion. One lecturer noted:
“When students interact, I remind them to appreciate cultural differences.
Sensitivity is not only about avoiding conflict but creating a space where
everyone feels accepted.” (L1)

Manifestations of Bullying in Multiethnic Classroom Settings

This theme captures how bullying is recognized and experienced within culturally
diverse classrooms.

Subtle and Indirect Forms of Bullying

Participants reported that bullying rarely appears in overt or physical forms. Instead,
it often manifests subtly through language and social interaction. One student described how
accents can become targets of ridicule:

“Sometimes when someone speaks with a strong regional accent, others laugh.
They say it's just for fun, but for the person speaking, it can feel hurtful.” (P4)

This suggests that linguistic differences can be used to signal social hierarchy, even
when framed as humor.

Social Exclusion and Ethnic Grouping

Another common form of bullying involved social exclusion based on ethnic affiliation.
Students observed that peer grouping often follows ethnic lines, which can marginalize those
outside dominant groups. One participant noted:
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“There are times when students prefer to group only with their own ethnic
friends. It is not violent, but it makes others feel left out.” (P8)

Such practices contribute to social distance and may limit meaningful intercultural
interaction.

Repeated Microaggressions Related to Cultural Practices

Participants also highlighted that repeated comments about cultural habits can evolve
into bullying over time. A student explained:

“If someone’s habit is different, like how they sit or their way of greeting, some
classmates make small comments. It looks harmless, but it can become
bullying when repeated.” (P6)

Lecturers confirmed that bullying is often interpersonal rather than physical. One
lecturer stated:

“In my classes, I rarely see physical bullying. What I see more often is teasing,
isolating someone, or using language that targets cultural identity.” (L2)

These findings indicate that bullying in multiethnic classrooms is often embedded in
everyday interactions and may go unnoticed if subtle behaviors are not critically examined.
Intercultural Sensitivity as a Preventive Strategy Against Bullying

This theme explores how intercultural sensitivity functions as a protective factor that
reduces bullying behavior.

Perspective Taking and Emotional Regulation

Students explained that intercultural sensitivity helps them manage their reactions by
considering others’ cultural perspectives. One student shared:

“Before reacting, I try to think from their cultural point of view. Sometimes
what looks rude to me is normal in their culture. That helps me not respond
negatively.” (P7)

This reflects the role of reflective communication in preventing conflict escalation.
Prevention of Misunderstanding and Conflict Escalation

Participants emphasized that cultural understanding reduces misinterpretation of
behavior, thereby preventing minor conflicts from developing into bullying. As one student
noted:

“When we know more about our friends’ cultures, we don’t easily
misunderstand their behavior. That reduces small conflicts that could turn
into bullying.” (P1)

This finding highlights the importance of cultural awareness in maintaining
harmonious interactions.

Peer Intervention and Collective Responsibility

Intercultural sensitivity also encouraged students to intervene when they observed
culturally insensitive behavior. One participant explained:

“If someone makes a joke about ethnicity, I try to remind them politely. I don’t
want it to become bullying.” (P9)

Lecturers similarly noted that fostering intercultural awareness in the classroom helps
create an atmosphere that discourages discriminatory behavior. One lecturer explained:

“When students understand diversity and respect each other, bullying has
less space to grow. Sensitivity makes them more careful and more empathetic.”
(L3)

Overall, the findings demonstrate that intercultural sensitivity functions not only as a
communication skill but also as a preventive social mechanism. Through perspective taking,
respectful interaction, and peer accountability, intercultural sensitivity contributes to reducing
bullying and fostering a more inclusive and psychologically safe learning environment.
Discussion

The findings of this study demonstrate that intercultural sensitivity strongly influences
how students navigate interpersonal interactions and manage potential conflicts within
multiethnic classrooms at USN Kolaka. Students and lecturers perceived intercultural
sensitivity as respect for cultural differences, thoughtful communication, and a willingness to
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understand diverse perspectives. These perceptions closely reflect the conceptual framework
proposed by Chen and Starosta who in 1996 and 2000 identified intercultural sensitivity as an
affective disposition that shapes an individual’s openness and responsiveness toward cultural
differences.

The results further support Bennett's theory (1993) noted that sensitivity to cultural
differences helps individuals move from ethnocentric thinking toward a more ethnorelative
worldview. The student narratives in this study, particularly those describing careful word
choice and avoidance of ethnic jokes, echo Bennett's argument that intercultural sensitivity
encourages individuals to regulate their behavior in culturally diverse environments.

The interview data also indicated that bullying in multiethnic classrooms tends to
manifest in subtle relational forms such as exclusion, microaggressions, and repeated
comments about language or cultural habits. This pattern aligns with previous findings from
Hunt et al., (2025) and Morrison et al,, (2023) who emphasized that microaggressions are
common in multicultural educational settings and often operate beneath the threshold of overt
discrimination.

Studies by Dobai & Hopkins (2020) and Ford et al., (2020) also demonstrated that
cultural teasing and stereotype based humor frequently appear in diverse social groups and
can contribute to exclusionary climates. The present study reinforces these conclusions by
showing that students recognize these forms of subtle aggression as harmful even when they
are framed as casual interaction.

The data also reveal that intercultural sensitivity functions as a protective factor against
bullying. Students explained that self awareness, empathy, and emotional regulation helped
them prevent misunderstandings and negotiate cultural differences more constructively. This
is consistent with the work of Gebregergis & Csukonyi (2025) and Said (2024) who found that
higher intercultural competence is associated with reduced intergroup conflict. Similarly,
findings by Cheung et al (2022) and Dominguez et al (2025) indicated that individuals with
strong intercultural sensitivity demonstrate greater perspective taking and are less likely to
engage in discriminatory behavior.

Research on bullying prevention also supports this relationship. Hidayati et al (2025)
Hikmat et al (2024) argued that empathy and cultural awareness are key components of
successful anti bullying initiatives. The present findings reinforce these observations by
showing that students who practiced culturally informed communication were more inclined
to intervene when peers made insensitive or exclusionary remarks.

Lecturers in this study also played a central role in shaping classroom norms that
discourage bullying. Lunda et al., (2024) and Juang & Hwang (2024) emphasizes the need for
educators to validate diverse cultural identities and to create inclusive learning environments.
The findings also align with research by Ghaemi & Boroushaki (2025) and Maulani et al., (2025)
who demonstrated that multicultural teaching practices can significantly reduce cultural
misunderstanding and conflict in ethnically diverse classrooms.

In synthesis, the data illustrate a clear relationship between intercultural sensitivity
and bullying prevention. Students who demonstrate affective openness toward cultural
differences are more capable of interpreting ambiguous behavior, reducing conflict, and
fostering inclusive peer interactions. This supports Acar et al., (2024), Tropp et al., (2022) and
Visintin et al., (2020) which found that positive intergroup contact reduces prejudice when
supported by empathy and equal respect. The insights from this study extend previous
theories by illustrating how intercultural sensitivity directly shapes day to day interactions
among students and how it mitigates subtle, relational bullying forms within multiethnic
academic environments.

CONCLUSIONS

This study examined how intercultural sensitivity is understood and practiced in
multiethnic university classrooms and how it relates to bullying prevention. The findings
show that both students and lecturers view intercultural sensitivity as an essential part of
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everyday classroom interaction. It is reflected in respectful attitudes, careful use of language,
and a willingness to understand cultural differences. Rather than being seen as an abstract
idea, intercultural sensitivity emerges as a practical and meaningful skill that shapes how
individuals communicate and relate to one another in culturally diverse learning
environments. The study also found that bullying in multiethnic classrooms tends to occur in
subtle and indirect forms rather than through overt aggression. Participants described
behaviors such as mocking accents, social exclusion, and repeated comments about cultural
habits as common expressions of bullying. These behaviors are often perceived as stemming
from cultural misunderstanding rather than deliberate intent to harm. This suggests that
bullying in diverse classrooms is closely connected to everyday social interactions and
highlights the importance of recognizing how seemingly minor actions can affect students’
sense of belonging. Importantly, the findings indicate that intercultural sensitivity plays a
preventive role in reducing bullying. By encouraging perspective taking, emotional
awareness, and respectful communication, intercultural sensitivity helps students and
lecturers respond more thoughtfully to cultural differences. It also supports peer intervention
and shared responsibility for maintaining a positive classroom climate. Overall, this study
highlights the value of intercultural sensitivity in fostering inclusive and psychologically safe
higher education environments and underscores the need to strengthen cultural awareness as
part of daily academic practice.

REFERENCES

Abdulla, M. M., & Ali, A. M. M. (2025). Intercultural sensitivity, challenges, and perceived
value in multicultural group work among third-year medical students at Alexandria
university, Egypt (2023-2024). BMC Medical Education, 25(1).
https://doi.org/10.1186/512909-025-07597-7

Acar, B., Assche, J. V, Velarde, S. A., Gonzalez, R,, Lay, S., Rao, S., & McKeown, S. (2024). R-E-
S-P-E-C-T, find out what it means to mixing: Testing novel emotional mediators of
intergroup contact effects. International Journal of Intercultural Relations, 103.
https:/ /doi.org/10.1016/j.ijintrel.2024.102070

Arzieva, B.-S. (2025). Models and Approaches to Developing Intercultural Competence. UzMU
Habarlari, 1(1.3.1), 41-43. https:/ /doi.org/10.69617 /nuuz.v1il.3.1.6960

Basilici, M. C., Palladino, B. E., & Menesini, E. (2022). Ethnic diversity and bullying in school:
A systematic review. Aggression and Violent Behavior, 65.
https://doi.org/10.1016/j.avb.2022.101762

Bennett, M. J. (1993). A developmental approach to training for intercultural sensitivity.
International Journal of Intercultural Relations, 10(2), 179-196.
https://doi.org/10.1016/0147-1767(86)90005-2

Bennett, M. J. (2017). Developmental model of intercultural sensitivity. In The International
Encyclopedia of Intercultural Communication (pp- 1-10).
https://doi.org/10.1002/9781118783665.ieicc0182

Borualogo, 1. S., & Casas, F. (2022). Understanding Bullying Cases in Indonesia. In Springer
EBooks (pp. 187-199). https:/ /doi.org/10.1007 /978-3-031-01783-4_12

Chen, H, & Hu, B. (2023). On the intercultural sensitivity of university students in
multicultural regions: A case study in Macao. Frontiers in Psychology, 14.
https:/ /doi.org/10.3389/fpsy g.2023.1090775

Cheung, R. Y. M,, Jiang, D., Yum, Y. N., & Bhowmik, M. K. (2022). Intercultural sensitivity and
prosocial behavior towards South Asians in Hong Kong: Mediating mechanisms of
warmth and stigma. International Journal of Intercultural Relations, 86, 56-63.
https:/ /doi.org/10.1016/j.ijintrel.2021.11.002

Dobai, A., & Hopkins, N. (2020). Humour is serious: Minority group members’ use of humour
in their encounters with majority group members. European Journal of Social Psychology.
https:/ /doi.org/10.1002/ejsp.2612

Dominguez, C. Q., De, V., Tobaruela, M. F., & Ramirez, N. L. (2025). Educating for Diversity:

© 2021 The Author.This article is licensed CC BY SA 4.0.
visit Creative Commons Attribution-ShareAlike 4.0 International License.

Journal of English Language and Education volume 11 Number 2 2026 53


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Copyright (c) 2026 Hariadi Syam & Syarifuddin Dolla.

Intercultural Sensitivity for Bullying Prevention in Multiethnic Classrooms: A Cultural Study at Sembilanbelas November University
Intercultural and Inter-Religious Sensitivity in Early Childhood and Primary School
Teachers in Training at the University of Barcelona. Religions, 16(2), 238.
https:/ /doi.org/10.3390/1el16020238

Eden, C. A., Chisom, N., & Idowu, N. (2024). Cultural Competence in Education: Strategies for
Fostering Inclusivity and Diversity Awareness. International Journal of Applied Research in
Social Sciences, 6(3), 383-392. https:/ /doi.org/10.51594 /ijarss.v6i3.895

Etri, W. (2022). Employing Bennett’s Developmental Model of Intercultural Sensitivity (DMIS)
to Understand Intercultural Sensitivity in ELT. World Journal of English Language, 13(1),
39. https:/ /doi.org/10.5430/wjel.v13n1p39

Ford, T. E., Buie, H. S, Mason, S. D., Olah, A. R, Breeden, C. J., & Ferguson, M. A. (2020).
Diminished self-concept and social exclusion: Disparagement humor from the target’s
perspective. Self and Identity, 19(6), 1-21. https:/ /doi.org/10.1080/15298868.2019.1653960

Fuentes, R. A., & Suesca, A. A. V. (2025). Cultivating Language Learning Through Cultural
Sensitivity and Empathy. An e-Tandem Case Study of Mexican and Canadian Students.
Revista Lengua Y Cultura, 6(12), 29-35. https:/ /doi.org/10.29057 /1c.v6i12.14337

Gebregergis, W. T., & Csukonyi, C. (2025). Examining how positive intergroup contact and
intercultural sensitivity facilitate sociocultural adaptation of international students by
reducing intergroup anxiety. Acta Psychologica, 258.
https://doi.org/10.1016/j.actpsy.2025.105241

Ghaemi, H., & Boroushaki, N. (2025). Culturally responsive teaching in diverse classrooms: A
framework for teacher preparation program. Australian Journal of Applied Linguistics, 8(1).
https://doi.org/10.29140/ajal.v8n1.102433

Hamsah, Mesra, R., Winoto, D. E., Kasenda, M. A., & Mongan, D. (2024). Social Group
Dynamics and Its Role in the Phenomenon of Bullying in Secondary Schools. Technium
Education and Humanities, 9(2), 1-6. https:/ /doi.org/10.47577 / teh.v9i.12012

Hidayati, A., Marianty, D., & Kamila, A. (2025). Effectiveness of School Interventions in
Reducing Bullying Behavior: Systematic Literature Review. Journal of Psychological
Perspective, 7(1), 29-40. https:/ /doi.org/10.47679 /jopp.7110222025

Hikmat, R., Suryani, Yosep, I, & Jeharsae, R. (2024). Empathy’s Crucial Role: Unraveling
Impact on Students Bullying Behavior - A Scoping Review. Journal of Multidisciplinary
Healthcare, 17, 3483-3495. https:/ /doi.org/10.2147 /jmdh.s469921

Hunt, K. L., Schuler, M., Brisbois, M., & Sullivan-Bolyai, S. (2025). Exploring Racial
Microaggressions in Baccalaureate Nursing Education: A Qualitative Descriptive Study.
Nursing Education Perspectives, 46(4), 233-239.
https:/ /doi.org/10.1097 /01.nep.0000000000001409

Juang, L. P.,, & Hwang, C. P. (2024). The Importance of Ethnic-Racialized Identities to
Becoming and Being Culturally Responsive and Equity Minded Educators. Identity, 24(4),
257-268. https:/ /doi.org/10.1080/15283488.2024.2388248

Lan, F., Fu, G.,, & Ren, X. (2023). A comparative study of intercultural sensitivity among
postgraduates majoring in International Chinese Education in China context. International
Journal of Social Science Studies, 11(4), 60. https://doi.org/10.11114/ijsss.v11i4.6145

Lunda, A., Frommherz, A., Bolton, W. G., Cook, C., Dude, B, Leask, N., Littlefield, R.,
McCarty, J.,, Puustinen, S., & Vaska, N. (2024). Supporting the Cultural Identity
Development of Indigenous Youth: Findings from an Indigenous Educators’
Community-Of-Practice. Education Sciences, 14(12), 1272.
https://doi.org/10.3390/educscil4121272

Maulani, H., Erihadiana, M., & Ruswandi, U. (2025). Cross-Cultural Education Model Through
Multicultural Classrooms: An Ethnographic Study in Secondary Schools. Jurnal
Paedagogy, 12(1), 59. https:/ /doi.org/10.33394/jp.v12i1.14050

Morrison, N., Zaman, T., Webster, G., Sorinola, O., & Blackburn, C. (2023). "Where Are You
Really from?’: a Qualitative Study of Racial Microaggressions and the Impact on Medical
Students in the UK. BM] Open, 13(5). https://doi.org/10.1136/bmjopen-2022-069009

Nguyen, H.-T. (2023). An Analysis of Undergraduate EFL Students’ Perceptions of

Intercultural  Sensitivity. =~ I[AFOR  Journal ~ of  Education,  11(1),  7-29.

© 2021 The Author.This article is licensed CC BY SA 4.0.
visit Creative Commons Attribution-ShareAlike 4.0 International License.

Journal of English Language and Education volume 11 Number 2 2026 54


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Copyright (c) 2026 Hariadi Syam & Syarifuddin Dolla.

Intercultural Sensitivity for Bullying Prevention in Multiethnic Classrooms: A Cultural Study at Sembilanbelas November University
https://doi.org/10.22492 /ije.11.1.01

Nunes, T., & Bryant, P. (1997). Learning and Teaching Mathematics: An International
Perspective. In Supporting Student Diversity in Higher Education: A practical guide.
Psychology Press. https://doi.org/10.4324 /9780203551783-26

Sahadevan, P, & Sumangala, M. (2021). Effective Cross-Cultural Communication for
International Business. Shanlax International Journal of Management, 8(4), 24-33.
https://doi.org/10.34293 / management.v8i4.3813

Said, A. A. (2024). The impact of cultural diversity and intercultural competence on conflict
management styles in Egypt. Journal of Conflict Management, 4(1), 50-62.
https:/ /doi.org/10.47604 /jcm.2384

Tropp, L. R., White, F., Rucinski, C. L., & Tredoux, C. (2022). Intergroup Contact and Prejudice
Reduction: Prospects and Challenges in Changing Youth Attitudes. Review of General
Psychology, 26(3). https:/ /doi.org/10.1177 /10892680211046517

Visintin, E. P., Green, E. G. T., Falomir-Pichastor, J. M., & Berent, ]. (2020). Intergroup contact
moderates the influence of social norms on prejudice. Group Processes & Intergroup
Relations. https:/ /doi.org/10.1177 /1368430219839485

Zelaya, G. M.-, Herting, D. C.-, & Serrano, F. G.-. (2024). Spanish Translation, Adaptation and
Psychometric Analysis of a Short Version of the Intercultural Sensitivity Scale in Chilean
Public Workers. Psychological Reports. https://doi.org/10.1177/00332941241301360

© 2021 The Author.This article is licensed CC BY SA 4.0.
visit Creative Commons Attribution-ShareAlike 4.0 International License.

Journal of English Language and Education volume 11 Number 2 2026 55


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

