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ABSTRACT

Professional teachers are required to possess both pedagogical skills and good writing abilities, which are
essential for their professional development. However, many teachers in Aceh, Indonesia encounter challenges
in writing scientific papers. This study explores and compares their perceived abilities in conducting classroom
action research, as well as the challenges faced by English teachers in urban and rural areas. A mixed-methods
research design was employed, conducted in schools across Great Aceh, West Aceh, and South Aceh provinces.
The sample comprised 16 teachers, who participated through questionnaires and interviews. The findings reveal
significant differences in research abilities between urban and rural teachers. Urban teachers demonstrate greater
readiness for conducting classroom action research compared to teachers in rural areas. Factors underlying these
challenges include limited time due to heavy teaching loads, the need for peer support in research activities,
inadequate school facilities, and insufficient training
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INTRODUCTION

Teachers play a crucial role in improving the quality of education in Indonesia by
implementing effective strategies and initiatives to meet educational standards and goals (Val
Madin & Swanto, 2019). To ensure professional teachers, it is essential to conduct a
comprehensive selection process followed by continuous career development once they begin
teaching (Ryan, et al., 2017). Furthermore, teachers are expected to continually develop their
professionalism and possess the skills needed succeed in their roles. However, the
development of professional teachers is not an instant process but requires sustained, long-
term effort. Regular participation in training sessions, attendance at seminars, and
engagement in research activities such as classroom action research (CAR) are integral
components of this ongoing professional development process.

Currently, Conducting CAR is an obligation for teacher in Indonesia as a prerequisite
for teacher career promotion as part of developing teachers' professionalism (Nurhasanah, et
al.,2020; Sukmayadi, et al., 2011). Basically, CAR is a way for teachers to reflect their own
practice and to transform as teacher leader (Ryan, et al., 2017). Through CAR, teachers can
improve the learning process in their classrooms, thereby enhancing the quality of education.
However, not all teachers can write these scholarly articles well. Many teachers face career
obstacles due to difficulties in writing scholarly papers. Among the various language skills,
writing is considered the most difficult. This is evident from the low level of scientific
publications by teachers in Indonesia (Nurhasanah, et al., 2020)

In numerous cases, CAR has been repeatedly reported to be a serious challenge for the
teachers. Widyoko (2004) discovered that several teachers were ineligible in conducting CAR
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and their research papers were unacceptable. One of the reasons is that the topics presented
in the study are too broad. This is worsened further by their tendency to commit plagiarism
as a final option. (Norasmah & Chia, 2016) contended that teachers' lack of comprehension of
action research is related to their view that action research implementation entails extra effort
unrelated to teaching and learning practices.

When it comes to urban and rural areas, CAR is also a great concern for many teachers
as the majority of them have rare access to research materials (Kayaoglu, 2015) and lack of
understanding of CAR (Burns, (2009a). Teachers' reflection abilities are generally poor, and
they frequently do not know whom to consult when faced with challenges related to their
action research projects (Norasmah & Chia, 2016). Furthermore, they are not compensated for
conducting research (Salleh, 2006). As a result, there is widespread skepticism among
educators about the entire process of action research and its positive effects.

The current study aims to systematically map the research competencies and
challenges encountered by both urban and rural school teachers, thereby providing insights
into the essential skills needed for conducting research and the primary obstacles hindering
the development of these competencies in diverse educational settings. Furthermore, it will
contribute to thinking for actions to be taken to help language teachers (primarily those in EFL
contexts) enhance their research skills in order to maximize the benefits of classroom research
for their professional development. The research questions guiding this particular study are:
(1) How do teachers perceive their competence in conducting action research? (2) What
primary challenges do urban and rural school teachers face in developing their research
competencies?

METHOD

This study aims to explore the perceived competencies in action research among
teachers from both urban and rural schools, as well as the primary challenges they encounter
in developing these competencies. The study employs a mixed-methods approach by
combining qualitative and quantitative methods. This allows for a comprehensive
examination of research competencies and challenges among English teachers in urban and
rural areas across Aceh. The qualitative data were collected through a series of questions in an
in-depth interview exploring teachers” understanding about CAR, their involvement in the
research, the challenges they encounter, and their expectation for future implementation of
CAR.

Participants

The participants were English language teachers from public and private junior and
senior high schools in both rural and urban areas across Great Aceh, West Aceh, and South
Aceh Districts. Using a multistage sampling procedure (Creswell, 2009), 16 English teachers
were recruited for the quantitative phase of the study. They are working across 4 schools, with
8 teachers in urban areas and 8 teachers in rural areas. Analysis of the demographic data
revealed a range of teaching experience from 3 to 25 years, with the majority (71%) having less
than 10 years of experience. Additionally, employing a purposive sampling technique, seven
English teachers were selected for one-on-one interviews.

Table 1. Teachers’ demographic characteristics

Catego :

o) oo e, Gender PRI SR
T1 A CS M 3 Rural
T2 B CS F 12 Rural
T3 C NCS F 3 Rural
T4 D NCS F 8 Rural
T5 E CS F 11 Rural

© 2024 The Author.This article is licensed CC BY SA 4.0. @ @ @
visit Creative Commons Attribution-ShareAlike 4.0 International License.

Journal of English Language and Education volume 9 Number 4 2024 60


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Copyright (c) 2021Maspufah.

Students Perception on the Use of Speech Texter Application in Teaching Pronunciation Skills

T6 F CS F Rural
T7 G Cs F Rural
T8 G CS M 14 Rural
T9 H CS F 13 Urban
T10 I CSs M Urban
T11 ) CS F Urban
T12 I Cs F 23 Urban
T13 K NCS M 3 Urban
T14 K NCS M Urban
T15 L Cs F 16 Urban
T16 L Cs F 8 Urban

The first research aims to investigate teachers' perceived competence in conducting action
research and to compare the abilities between teachers in different locations. The questionnaire
responses will be categorized into four levels of competence.

Table 2. Questionnaire response’s total score and description

Range Level Description
0.00 - 0.99 1 I am beginning to apply this competency.
1.00-1.99 2 I am applying this competency but have areas which
require improvement.
2.00-2.99 3 I am applying this competency with confidence.
3.00 - 3.99 4 I am applying this competency with strength

FINDINGS AND DISCUSSION

English Teachers’ Involvement in the Classroom Action Research

The first research question seeks information about the Acehnese EFL teachers’ prior
involvement in CAR project. In this study, we explored into the various matters that teachers
encounter when conducting action research, including both the potential benefits and
obstacles they face. Data from questionnaire revealed that most teachers (at 75%) in Great
Aceh, West Aceh, and South Aceh districts have never conducted CAR. According to the data
elicited from the participants” responses, 11 English teachers reported have never conducted
CAR. Meanwhile the rest of the participants (n=5) admitted that they have generated CAR
reports. Interestingly, one participant who ticked ‘yes” admitted that they did not wrote the
reports by their own but was the work of someone paid to write the paper.

Chart 1. Teachers’ Response about whether or not they have conducted CAR Project
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English Language Teachers” Perceived Competency

The first research question aims to explore English teachers’ perceived
competence and compare their abilities in both urban and rural areas. The results
reveal significant discrepancies between the abilities of teachers in these different
locations.

The explanation below is the comparison of teacher perceived competence
between English teachers in urban and rural areas. It is evident that teacher in urban
areas are better in terms of their perceived competency rather than teacher in rural
areas with teacher in urban areas mean is 2.6, and teacher in rural areas is 2.0. It is also
important to note that that there are no single items that teacher in rural areas are
surpassing teacher in urban areas in terms of their competence. Interestingly, a notable
gap is evident in the responses to Q12, where teachers in rural areas averaged 1.8,
compared to 2.6 among urban teachers. This suggests that rural teachers face
challenges in designing action plans based on their teaching experiences. Although
both groups of English teachers are rated at level 2, indicating a need for improvement,
urban teachers are generally seen as more capable. The data clearly shows that urban
teachers have a higher perceived competency across all measured items. Specifically,
the mean competency rating for urban teachers is 2.6, while for rural teachers it is 2.0.
Additionally, there are no specific competency items where rural teachers outperform
urban teachers.

Challenges Urban and Rural School Teachers Face in Developing Their Research
Competencies

The findings from the questionnaire on the obstacles faced by English teachers
reveal a significant discrepancy in competence between teachers in urban and rural
schools. These challenges were further explored through interviews conducted during
the qualitative phase of the study. In this phase, the researchers purposefully selected
16 participants from both urban and rural schools. The interview data indicated that
while some obstacles varied based on demographic areas, others were common across
both settings. The results highlighted four main topics: (1) limited time due to heavy
teaching duties; (2) the need for colleagues to support research actions; (3) school
facilities and (4) insufficient training.

1. Limited time due to heavy teaching duties

Teachers in urban areas acknowledge having busy teaching schedules due to the
numerous study groups (rombel in Bahasa Indonesia) and the large number of
students.

T9: "We have many students, so we teach full-time. Additionally, we participate
in various activities, both at school and within the teachers' association."

Additionally, she said, “we are busy with teaching and preparing material for
students, then we have to provide a lesson plan. We don’t have enough time.”

Meanwhile, teachers in rural areas face unique challenges. While their students
and association meetings might not be as busy, they still have significant
responsibilities, particularly in creating learning materials. However, due to limited
facilities and resources, teachers in rural areas require more time to prepare effectively.
T1 puts it:

T1: “English is now taught four hours per week. Even so, action research requires
a large amount of time. I need to concentrate. It does not appear to be enough time.”
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2. The need for colleagues to support research actions

For a senior teacher like T12, conducting CAR is seen as necessary because her
career progression depends on implementing CAR in her English classes. However,
she is less concerned because most of her teacher colleagues understand that CAR is
integral to professional development. As a result, she has friends to share and discuss
research with. As she puts it, “"Yes, sometimes we do research together. This way, we
can share our findings and review the report, just like a peer review."

This is also in line with T13 and T14, both novice teachers in a modern private
school. Although they are not required to conduct research, their curiosity about action
research encourages them to do so. Additionally, their experience in research is still
fresh, as they might be classified as fresh graduates.

T14 said, "We've been talking about classroom issues a lot lately and noticing
some similarities. I think it would be great to do research together, if we can find time
outside of teaching."

Teachers in rural areas often find themselves in isolated situations. T4, T5, and
T6 have shared their struggles with not having peers to discuss research or academic
matters with. They stressed the need for supportive colleagues. In a notable case, T11,
who has 11 years of experience, mentioned being advised by a friend to hire a service
rather than discussing research challenges.

T11: “For career promotion, I had to submit an action research report. I opted to
pay someone to assist with it. In the past, I did the revision with friends and it took a
long time, one of my friends eventually gave up.”

3. School Facilities

From the interview findings, the themes emerged is also about school facilities.
In this case, school facilities will influence their decision in doing action research.
Teachers in rural areas are grappling with inadequate school facilities, including
limited internet access and insufficient library resources.

The statement was echoed by a long-tenured teacher in the following comments:

T8: "For me, action research is really important, especially when we can write it
ourselves. But the problem is, it's hard for me to write because my internet connection
isn't stable. And we don’t have library. We need to look for references, right?"

T8 is a teacher in rural areas. He tried to write an action research report, but when
it was time to submit it, he kept getting it sent back for revisions. After a long process
of revising, he ended up handing it over to a reviewer to finish it for him.

In line with teacher T8, T3, a novice teacher who has been working for three years
in a boarding school in a rural area, complained about the situation at school. She
insisted,

“It is difficult for us to write the report. You can see, we have a lot of students,
but lack teachers, and the building is very old. We want to write, but we are not
comfortable —the teacher's room is very small and crowded. The electricity is
unreliable, and the internet is very bad.”

On the contrary, most teachers in urban areas admitted that they have the
facilities needed to write or finish the action research report. One of the teachers
explained,

T15: "We have no issues with facilities; everything is working. For me, I like to
write at school during the hours I don't teach. I can sit in my own room. Sometimes, if
I need more references, I can go to the main library in the city. It is a convenient place."
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It can be inferred that adequate facilities play a vital role in encouraging teachers
to write. However, many teachers are initially hesitant to undertake action research
because they lack the necessary resources.

4. Insufficient training

All English teachers agree that they require additional training in conducting
Classroom Action Research (CAR), given that their teaching role differs significantly
from that of a researcher. However, for teachers living in urban areas, they benefit
from occasional training offered not only by the education department but also by
university lecturers. In this regard, T10 expressed his view as follows:

“I'm currently working on my second research project, and it feels much easier
this time around. I've attended training sessions organized by the Education and
Culture Department, as well as some workshops hosted by university lecturers”
Furthermore, some teachers who had received training admitted that they are
perplexed by the different style of CAR. As one educator puts it:

Some teachers from rural areas add that they have been trained, but such
meetings are infrequently held. T6 and T7 put it this way:

T6: “The official department held a one-day training session that my friend and
I attended. Since then, we haven't received any more invitations”

T7: “Unlike my friends teaching in urban areas, we rarely get such training
opportunities out here. We really hope to be invited to more training sessions in the
future.”

In contrast, teachers in urban areas receive more training not only from the state
office of education but also from university lecturers who frequently hold workshops
on CAR

T12: “Yes, I was there for CAR during the training. So, the tutor explained very
clearly about CAR and we understand. The tutor's expertise is CAR. Do you know
him? I'll try to do it (CAR) again next time.”

DISCUSSION

The overall findings show that with the often-competing demands of teaching
and preparing learning media, teachers often find it difficult to reflect deeply on their
teaching through the CAR report. The quantitative results delineate that English
teachers do not sufficiently possess the ability to do the research. It is, indeed,
interesting to find that teachers' confidence to conduct CAR was also influenced by
whether their schools are located in an urban or rural area. English teachers in urban
areas, who have a longer tenure in the classroom and much easier access to training
seem to have a viewpoint that differs from that of teachers in rural areas. The findings
also reveal a notable contrast in training opportunities between urban and rural
teachers. Urban educators benefit from regular workshops conducted not only by the
state office of education but also by local university lecturers focusing on CAR. These
disparities suggest the need for more professional development options in rural areas,
which parallel the support presently given in urban areas.

Based on the interview results, the most common challenge reported by teachers
in both rural and urban areas regarding action research is a lack of time. This issue is
inevitable due to varying teaching responsibilities and participation in subject teacher
associations across different school types. Also, teachers' motivation and enthusiasm
for conducting research can be indirectly influenced by adequate school facilities.
When classrooms are comfortable and equipped with resources, technology, and
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research materials, it creates an environment conducive to effective research.
Additionally, having comfortable workspaces that encourage discussion and
collaboration among teachers can further boost their motivation to engage in research
activities.

Furthermore, most rural school teachers struggle to receive adequate learning
support in doing CAR. The study revealed a notable disparity in responses to Q12,
where rural teachers averaged 1.8 compared to 2.6 among urban teachers. This
indicates that rural teachers face challenges in effectively designing action plans based
on their teaching experiences. A key insight from interviews is the difficulty in
addressing this issue due to the insufficient research training provided to rural
teachers. This finding underscores the importance of enhancing professional
development opportunities tailored to the needs of educators in rural settings,
particularly in research methodolo. Currently, teachers in rural area have a very
limited access to CAR training. Additionally, the challenges teachers face in
conducting research, including low motivation and inadequate training, are
significant. This aligns with findings from researchers like Dornyei and Ushioda
(2009), who emphasized that teachers' motivations not only determine their decision
to conduct research but also influence their persistence and effort towards achieving
research goals. Therefore, teachers' engagement in research can be strongly impacted
by these motivational factors. CAR is conducted due to requirements from authorities,
not from their own interest. This is consistent with Salleh's (2006) study, which found
that action research must be conducted from top down rather than bottom up. This, as
a result, leads teachers to understand that CAR is not prioritized as an evaluation of
teachers. Accordingly, the recognition of language practitioners, such as language
teachers, in scholarly publications is lagging (Consoli & Dikilitas, 2021).

CONCLUSION

This study highlights the significant challenges teachers face in engaging with
action research, despite its importance in enhancing their professionalism. It
underscores noticeable disparities in competence between teachers in rural and urban
areas. Addressing these disparities calls for strategic policies that prioritize equitable
access to training for rural educators. Initiatives could include subsidizing online
courses or organizing mobile workshops to overcome geographic barriers.
Furthermore, strengthening partnerships with universities could greatly enhance
training initiatives for rural teachers, potentially through joint workshops or
specialized guest lectures tailored to their specific educational needs. These efforts are
crucial steps towards fostering a more balanced and effective professional
development landscape for teachers across different geographical settings.

REFERENCES

Amin, M. Z. M,, Rashid, R. A., & Teh, K. 5. M. (2019). Investigating Issues and
Challenges in Employing Action Research for Teacher Training in Malaysian

Context. International Journal of Education and Practice, 7(1), 30-40.
https:/ /doi.org/10.18488/journal.61.2019.71.30.40

Banegas, D. L., & Consoli, S. (2021). Initial English language teacher education: The
effects of a module on teacher research. Cambridge Journal of Education, 51(4),
491-507. https:/ /doi.org/10.1080/0305764X.2021.1876840

© 2024 The Author.This article is licensed CC BY SA 4.0.
visit Creative Commons Attribution-ShareAlike 4.0 International License.

Journal of English Language and Education volume 9 Number 4 2024 65


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Copyright (c) 2021Maspufah.
Students Perception on the Use of Speech Texter Application in Teaching Pronunciation Skills
Banegas, D., Pavese, A., Velazquez, A., & Vélez, S. M. (2013). Teacher professional
development through collaborative action research: Impact on foreign
English-language teaching and learning. Educational Action Research, 21(2),
185-201. https:/ /doi.org/10.1080/09650792.2013.789717

Bergmark, U., & Hansson, K. (2021). How Teachers and Principals Enact the Policy of
Building Education in Sweden on a Scientific Foundation and Proven
Experience: Challenges and Opportunities. Scandinavian Journal of
Educational Research, 65(3), 448-467.
https:/ /doi.org/10.1080/00313831.2020.1713883

Burns, A. (2009). Doing Action Research in English Language Teaching (0 ed.).
Routledge. https:/ /doi.org/10.4324 /9780203863466

Burns, A., Westmacott, A., & Ferrer, A. (2016). Initiating an Action Research
Programme for University EFL Teachers: Early Experiences and Responses.

Iranian Journal of Language Teaching Research, 4(Issue 3 (Special Issue)).
https:/ /doi.org/10.30466/ijltr.2016.20354

Consoli, S., & Dikilitas, K. (2021). Research Engagement in Language Education.
Educational Action Research, 29(3), 347-357.
https:/ /doi.org/10.1080/09650792.2021.1933860

Creswell, J. W. (2009). Research Design Qualitative, Quantitative, and Mixed Methods
Approaches (Third Edition). SAGE Publications, Inc.

Creswell, J. W. (2013). Research design: Qualitative, quantitative, and mixed methods
approaches (4th ed). SAGE Publications, Inc.

Dornyei, Z. (2007). Research Methods in Applied Linguistics. Oxford University Press.

Flessner, R., & Stuckey, S. (2014). Politics and action research: An examination of one
school’s mandated action research program. Action Research, 12(1), 36-51.
https:/ /doi.org/10.1177 /1476750313515281

Hildrum, J., & Strand, G. L. (2007). Overcoming Challenges in Writing About Action
Research—The Promise of the Development Story. Systemic Practice and
Action Research, 20(1), 77-89. https:/ /doi.org/10.1007 /s11213-006-9051-3

Johnson, K. E., & Golombek, P. R. (2011). The Transformative Power of Narrative in
Second Language Teacher Education. TESOL Quarterly, 45(3), 486-509.
https:/ /doi.org/10.5054 /tq.2011.256797

Kemmis, S. (2009). Action research as a practice-based practice. Educational Action
Research, 17(3), 463-474. https:/ /doi.org/10.1080/09650790903093284

Norasmah, O., & Chia, S. Y. (2016). The Challenges of Action Research Implementation
in Malaysian Schools. Pertanika Journal of Social Science and Humanities,
24(1), 43-52.

Nurhasanah, F., Sukandi, U., Kuncoro, A. B., Rusilowati, A., Hastuti, W. S., &
Prabowo, A. (2020). Collaborative classroom action research for mathematics
and science teachers in Indonesia. Journal of Physics: Conference Series,

1613(1), 012024. https:/ /doi.org/10.1088/1742-6596,/1613 /1012024

© 2024 The Author.This article is licensed CC BY SA 4.0.
visit Creative Commons Attribution-ShareAlike 4.0 International License.

Journal of English Language and Education volume 9 Number 4 2024 66


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Copyright (c) 2021Maspufah.

Students Perception on the Use of Speech Texter Application in Teaching Pronunciation Skills

Ponte, P., Beijard, D., & Ax, J. (2004). Don’t wait till the cows come home: Action
research and initial teacher education in three different countries. Teachers
and Teaching, 10(6), 591-621. https:/ /doi.org/10.1080/1354060042000304792

Puspitasari, Y., Widiati, U., Marhaban, S., Sulistyo, T., & Rofiqoh, R. (2021). The
sustainable impacts of teacher action research on EFL teachers in Indonesia.
Studies in English Language and Education, 8(3), 952-971.
https://doi.org/10.24815/ siele.v8i3.21388

Ryan, M., Taylor, M., Barone, A., Della Pesca, L., Durgana, S., Ostrowski, K,, ... &
Pikaard, K. (2017). Teacher as researcher, teacher as scholar, and teacher as
leader. The New Educator, 13(2), 102-116.

Richards, K. (2003). Qualitative Inquiry in TESOL.
https:/ /doi.org/10.1057 /9780230505056

Salleh, H. (2006). Action research in Singapore education: Constraints and
sustainability. = Educational =~ Action = Research,  14(4),  513-523.
https:/ /doi.org/10.1080/09650790600975684

Smith, R., & Rebolledo, P. (2018). A handbook for exploratory action research. British
Council.

Somekh, B., & Zeichner, K. (2009). Action research for educational reform:
Remodelling action research theories and practices in local contexts.
Educational Action Research, 17(1), 5-21.
https:/ /doi.org/10.1080/09650790802667402

Suhirman, L., & Rahayu, B. (2021). Empowering EFL Teachers for Scientific Writing in
PPG Workshop: Writing Classroom Action Research Proposal. Indonesian
Journal of EFL and Linguistics, 6(2), 473.
https:/ /doi.org/10.21462/ijefl.v6i2.414

Sukmayadi, D., Chandrawati, T., Susilo, A., Marsinah, N., Herawati, [None], Jovanka,
D. R., Setiawati, D., Kartono, [None], Hasanudin, [None], & Afriani, [None].
(2011). Building Teachers” Understanding of Classroom Action Research: A
Rural Case Study in Indonesia. Excellence in Higher Education, 2(2), 121-127.
https:/ /doi.org/10.5195/EHE.2011.49

Sumardjoko, B. (2018). Teachers’ Poor Professionalism of Writing A Scientific Paper at
Muhammadiyah Senior High School in Central Java. International Journal of
Pedagogy and Teacher Education, 2(1), 73-84.

Sumarsono, A. & Syamsudin. (2019). Peningkatan Kompetensi Penelitian Tindakan
Kelas Melalui Metode Pelatihan, Penerapan Dan Pendampingan Bagi Guru
Sekolah Satu Atap Wasur Di Kabupaten Merauke. Sarwahita, 16(02), 146-155.
https://doi.org/10.21009/sarwahita.162.06

Ushioda, E., & Doérnyei, Z. (2009). Motivation, Language Identities and the L2 Self: A
Theoretical Overview. In Motivation, Language Identities and the L2 Self.
Multilingual Matters.

Val Madin, C., & Swanto, S. (2019). An Inquiry Approach to Facilitate Reflection in
Action Research for ESL Pre-Service Teachers. TEFLIN Journal - A Publication
on the Teaching and  Learning of  English, 30(1), 1.
https:/ /doi.org/10.15639/ teflinjournal.v30i1/1-21

© 2024 The Author.This article is licensed CC BY SA 4.0.
visit Creative Commons Attribution-ShareAlike 4.0 International License.

Journal of English Language and Education volume 9 Number 4 2024 67


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Copyright (c) 2021Maspufah.
Students Perception on the Use of Speech Texter Application in Teaching Pronunciation Skills

Vogelzang, J., & Admiraal, W. F. (2017). Classroom action research on formative
assessment in a context-based chemistry course. Educational Action Research,
25(1), 155-166. https:/ /doi.org/10.1080/09650792.2016.1177564

Widoyoko, E. P. (2004). Penelitian tindakan kelas dan pengembangan profesi guru. In
Disajikan dalam Seminar Nasional Peningkatan Kualitas Profesi Guru Melal
ui Penelitian Tindakan Kelas. Universitas Muhammadiyah Purwerejo, 14.

© 2024 The Author.This article is licensed CC BY SA 4.0.
visit Creative Commons Attribution-ShareAlike 4.0 International License.

Journal of English Language and Education volume 9 Number 4 2024

68


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

