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ABSTRACT

Character education holds a significant role in Indonesia's educational framework, particularly within the
context of the Merdeka Curriculum. This research explores the extent to which character values are embedded
in the Grade VII English textbook entitled Interactive English. Despite the widespread emphasis on character
education, its application in instructional materials has not been extensively examined. Employing a qualitative
content analysis approach, this study concentrates on the textb.ook’s reading sections and utilizes the 18
character values defined by the Ministry of National Education as an analytical reference. The analysis reveals
that, although all character values are intended to be included, their distribution throughout the textbook is
inconsistent. Only 14 of the 18 character education values were identified, with “independence” being the most
frequently featured. These findings underscore the importance of a more uniform integration of character values
in educational content to support national educational objectives. The study suggests that enhancing the design
and planning of textbooks is crucial to effectively foster character development alongside language instruction.

Keywords: Character Education, English Textbook, Education Value, Reading Text, Content Analysis

Article History: e

Received 26th May 2025 '.)

Accepted 27th June 2025 Check for

Published 28th June 2025 B
INTRODUCTION

Character education is a vital component of Indonesia's educational system, playing a
significant role in enhancing the overall quality of education. One of the primary goals of
character education is to cultivate students with positive attributes and strong moral values.
As cited by Agboola, Skaggs and Bodenhorn emphasize '"respect, truth, fairness, and
responsibility" as essential qualities of good character (Agboola, 2012). Integrating character
education into school programs aims to instil core virtues like respect, fairness, and honesty
in students. This approach not only focuses on intellectual development but also on fostering
character and personality (Hapsari, 2013). Achieving a character-based education requires
collaborative efforts from informal sources such as families, community-based non-formal
education, and especially formal institutions like schools (Pala, 2011). In addition, education
emphasizes enhancing the quality of services and the management of primary and secondary
education, while also maintaining cultural values (Zainal et al., 2022).

Character education is a key focus of the independent curriculum in Indonesia and plays
a vital role in the educational system. Schools are recognized as significant contributors to
character development, as highlighted by Sandra (2014), who notes that while character
development is not solely the school's responsibility, it remains a primary arena for fostering
these values. Education aims to develop individuals to their fullest potential, creating smart,
skilled, and morally upright citizens. As emphasized by Saidah (2018), character education is
crucial for maintaining educational quality, prioritizing not only theoretical mastery and
intelligence but also the cultivation of positive attitudes. Furthermore, the current curriculum
promotes character education as part of a national movement to foster a responsible and caring
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young generation through a character-based teaching model that emphasizes universal values
(Aboujirlie, 2002).

Indonesia has introduced the independent curriculum, which prioritizes the inclusion of
character education values within the teaching and learning framework. The quality of
character education in schools significantly impacts the overall effectiveness of education.
Currently, character education is woven into various facets of the educational system across
Indonesia. This updated curriculum emphasizes character education, outlining 18 core values
aimed at shaping students’ personalities (Hidayati, 2014). Developed by the Ministry of
Education and Culture, the independent curriculum places character education as a central
objective and guiding principle.

The Ministry of Education and Culture has mentioned that there are 4 characters
education ideals that need to be implemented in the Indonesian educational system. These
principles, which include religiosity, honesty, tolerance, and discipline, are drawn from the
Pancasila religion (the official ideology), culture, and national educational objectives. That is
character education's importance, which is one of the issues with the autonomous curriculum.

From the discussion above, it is clear that implementing character education in schools
is essential for shaping students' character in alignment with the goals of the independent
curriculum. The emphasis on character education within this curriculum stems from
numerous instances where student behavior has not aligned with Indonesia's societal norms.

Although there are many activities designed to promote character education, this
research specifically focuses on textbooks used in teaching, as they are essential resources for
educators. Consequently, character education should be emphasized not only during
instruction but also within the learning materials themselves.

In the independent curriculum, character education is embedded across all subjects,
including English. In English classes, students are encouraged to develop both language skills
and positive character traits. A major part of implementing character education in classrooms
involves using textbooks throughout the teaching and learning process. To evaluate the extent
to which character education is integrated into the independent curriculum materials, the
researchers intend to examine the textbooks for character education elements.

A textbook is an essential tool for independent learning, offering a structured
presentation of content, a source of ideas and activities, and a reliable reference for students.
It also serves as a syllabus aligned with specific language goals and provides support for
teachers who are still gaining confidence (Ruth, 2016; Maulina et al., 2022). Incorporating
textbooks into the teaching and learning process benefits both teachers and students, as it
provides a reference for the material being taught. Additionally, textbooks enable students to
engage with the content independently before it is discussed in class.

According to Brown (2001), textbooks are the most prominent and commonly used
resource in language teaching, underscoring their vital role in the learning process for both
teachers and students. Textbooks serve as valuable tools in schools, providing structured
guidance on the material to be taught, organized according to the appropriate grade levels for
effective learning.

In this section, the researchers present three earlier studies that lend support to the
current study on in. Helendra’s (2017) study sought to analyze the moral values present in
English textbooks for grades seven to nine, published by the National Ministry of Education
and Culture. Through content analysis, the study identified various moral values, finding that:
1) Of Borba’s moral values, self-control appeared most frequently at 25%, followed by
kindness at 22%, respect at 20%, conscience at 16%, and empathy at 11%, with tolerance and
fairness being the least common at 4% and 2%, respectively; 2) These moral values were
expressed through diverse elements such as chapter titles, learning objectives, quotes, reading
passages, illustrations, song lyrics, exercise prompts, and example sentences; 3) Most teachers
affirmed that these values were embedded in all formal textbooks and effectively integrated
into learning activities, including role-plays, group discussions, interactive learning, and
collaborative tasks; 4) All students recognized the inclusion of moral values within the

textbooks.
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Hidayat's (2018) study focused on reading skills, using content analysis and a descriptive
method. Data was drawn from English textbooks for tenth-grade students in their second
semester of senior high school, with Character Education Values used as benchmarks to
identify character values within the materials. The results showed that, of the 18-character
values, the following were found in the reading sections of English textbooks for SMA /SMK:
The textbook is categorized high or 77.8% of the textbook contains character education values.
This result means that the textbook is recommended for the English teacher and it is a suitable
source for learning English to be used as the material and guidance for the tenth-grade
students of Senior High School, especially the reading materials. The authors of the textbook
represented the values into three strategies, namely instruction, text, and exercise, even the
number of the values found in each part is not balanced. From the analysis result, the values
are suitable with local culture that requires the students to have good attitudes not only in the
class but also in daily life. It is called as a solution of today's era that students' habits are less
good. By implementing character education, the students will be trained at least in learning
English to be known and practiced as well as become the identity as a student characterized.

Ubay's (2019) study used a qualitative approach to examine character education values
in reading texts. The findings revealed the presence of values such as religiousness, honesty,
tolerance, independence, hard work, curiosity, appreciation of achievements, friendliness,
love of peace, environmental awareness, social awareness, and responsibility. However,
values such as discipline, creativity, democracy, nationalism, patriotism, and love of reading
were not included in the reading texts of the English textbook.

Renette et al. (2021) carried out a content analysis to explore character values in English
textbooks for senior high school students in grades 10, 11, and 12, also noting significant
variations in character values across these textbooks. This qualitative study focused on
identifying character values within the material, analyzing all passages from the three English
textbooks using an observation checklist for efficient evaluation. The researchers assessed the
data based on the character values present in each textbook, with particular attention to the
most prominent values identified.

Nursamsi's (2023) recent study aimed to describe character education values in English
textbooks for senior high school students in grades one through three in Sidrap Regency.
Using content analysis and a descriptive qualitative approach, data were collected from
English textbooks published by the Ministry of Education and Culture (KEMENDIKBUD)
through documentation techniques. Data analysis followed Ary's (2010) model, involving
organizing, coding, and interpreting the data. The results showed that the first-grade English
textbook included all 18-character education values, while the second-grade textbook
contained 15, lacking independence, appreciation, and nationalism. Similarly, the third-grade
textbook included 15-character values but omitted tolerance, democracy, and patriotism.

From the five journals reviewed by the researchers, the differences between the previous
researchers and this research are the textbook used by the researchers. In this case, the
researchers used the Merdeka curriculum textbook entitled “Interactive English” that has
integrated with character education values. So, the researchers analyzed the character
education values in the reading text in this textbook.

Finally, the aim of this research was to analyzed character education values Integrated
with the reading text in the English textbook of Merdeka curriculum entitled “Interactive
English".

Character is a distinctive trait, quality, and moral strength in a person or group. Puskur
(Curriculum Center) defines character as a person's nature, morals, or personality, which is
formed by internalizing virtuous values that can become beliefs and serve as a foundation for
perspective, thinking, behavior, and actions (Baginda, 2018; Putra et al., 2021). Hignasari (2020)
defines character as a set of values that form the foundation for a person's thoughts, attitudes,
and behaviors, highlighting that character is not solely innate but also shaped by external
influences. According to this perspective, individuals who give up when faced with challenges
are seen as having weak character, while those who continually strive to improve are viewed

as stronger. Thus, character is developed within each person through their approach to life
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and is expressed through their authentic self. Moreover, character can evolve due to both
internal and external influences, whether voluntary or imposed. Character is comprised of two
essential dimensions: personal and social, which reflect an individual's integrity both
personally and in relation to society. Character encompasses moral values, attitudes, and
behaviors that shape a person's overall conduct and interactions with others. A person is seen
as having good character when their actions and attitudes reflect positive behavior, and as a
result, character is often demonstrated in an individual’s daily habits (Rokhman et al., 2014,
Rasyiid et al., 2021). Additionally, character can be developed and reinforced through
educational institutions, especially through character education. Singh (2019) describes
character education as a process that fosters both moral and performance virtues. Moral
virtues include qualities such as integrity, affection, empathy, and trustworthiness, while
performance virtues focus on effort and perseverance. Character education goes beyond
teaching what is right; it also motivates individuals to reach their full potential and should be
a central priority for everyone within the school community. The goal of character education
is to enhance students' intellectual, emotional, social, and ethical capabilities. Furthermore, it
helps students cultivate essential human qualities like justice, perseverance, compassion,
respect, and courage, while emphasizing the importance of living by these values.

The Ministry of Education and Culture has developed a set of character education values
that are central to the independent curriculum. These values, as outlined by Kemendiknas in
2011, include: Religious, Honesty, Tolerant, Discipline, Hardworking, Creative, Independent,
Democratic, Curious, National Spirit, Love of the Homeland, Appreciation of Achievement,
Friendly/Communicative, Peace-loving, Avid Reader, Environmental Stewardship, Socially
Responsible, and Responsible.

Haynes (2007) suggests that character education programs are essential in addressing
various challenges faced by schools, such as rising drug and alcohol use, aggression, poor
attendance, violence, suspensions, school shootings, sexual activity, vandalism, and low
academic performance. By integrating character development into all areas of school culture
and curriculum, character education contributes to creating a more positive school
environment, fostering students' social, ethical, and academic growth. Strong character is
developed by guiding students to understand, value, and act upon core ethical principles such
as respect, responsibility, honesty, fairness, and compassion. The aim of education is to
encourage deep, critical thinking. Almerico (2014) states that true education aims to integrate
intelligence with character. He emphasized that a teaching and learning process centered on
character development not only boosts academic performance and communication skills but
also promotes greater independence and self-confidence. He highlighted that character
education results in creating trusting learning environments where students develop a
positive view of themselves and their peers.

There are four types of character education that have been recognized and implemented
in the educational process. First, character education is based on religious values, rooted in the
truth of God's revelation (moral conservation). Second, character education is based on
cultural values, including the character of virtue, Pancasila, literary appreciation, and
exemplary historical and national figures. Third, character education is based on
environmental values (environmental conservation). Fourth, character education is based on
personal potential, which involves personal attitudes developed through the awareness and
empowerment of one’s self-potential, directed toward improving the quality of education
(Khan, 2010).

Among the many types of media, printed materials commonly used as teaching and
learning resources in schools, textbooks are particularly important because they serve as a key
source of information and guidance for both students and teachers. A textbook is a book that
provides instructions on a specific subject, commonly used in educational settings, and serves
as a standard reference for the formal study of a subject and an essential tool for teaching and
learning. In the realm of language learning, Richards (2015) highlighted that textbooks are a
crucial source of language input, supplying the content for lessons, maintaining a balance of

the skills being taught, and directing the language practice activities in which students engage.
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This underscores the importance of textbooks as vital tools for students at all stages of
language learning.

The use of "Interactive English" textbooks in the Merdeka curriculum has become a topic
of interest among educators and experts in the field of language education. These textbooks
are designed to provide an engaging and interactive learning experience for students, focusing
on the development of language skills in reading, writing, listening, and speaking. Their
integration into the Merdeka curriculum reflects an ongoing effort to modernize and enhance
the quality of English education for students, particularly in Indonesia. Overall, the
incorporation of "Interactive English" textbooks into the Merdeka curriculum represents a
strategic step that supports the vision of a more quality and relevant education in Indonesia.
By adopting a more interactive and technology-based approach, it is hoped that the younger
generation will be better prepared to face global challenges and make positive contributions
to society. Textbooks are created to promote unity in the language teaching and learning
process by delivering targeted language instruction, guidance, and activities that offer
students practical experience in the classroom, ultimately fostering efficient and accelerated
language acquisition (Cunningsworth, 1995). Textbooks should also be clear and
straightforward, matching the author’s intent, with a focus on clarity to support effective
communication between the teacher and students (Murniasih, 2022).

"Interactive English" textbooks have an important role in the independent curriculum.
An independent curriculum is an educational concept that aims to give schools the freedom
to develop a curriculum according to the needs and characteristics of students. "Interactive
English" textbooks play a key role in supporting this goal by providing interactive and relevant
material to help students learn English in an engaging and effective way. According to the
Ministry of National Education (2008, p.12, as cited in Zein et al., 2020, p. 22), textbooks fulfill
three main functions. First, they serve as a guide for teachers in managing learning activities
and as a reference for the specific competencies that students are expected to achieve. From
this, it can be concluded that "Interactive English" textbooks have a significant role in
supporting the independent curriculum by providing interactive, relevant, and effective
material for learning English. Additionally, according to Tandlichova (2014), textbooks fulfill
seven key roles: they provide information, stimulate and develop learners, integrate
knowledge, motivate and educate, contrast and transform ideas, facilitate and connect
concepts, and assess understanding.

METHOD

This study adopted a qualitative content analysis methodology to identify the character
education values in the English textbook "Interactive English" for junior high school students
in grade VII. This study focused on systematic text analysis to interpret communication
content, identify patterns, themes, and meanings, which is a common approach in social
sciences, media studies, and marketing research. To collect the necessary data, the researcher
used a content analysis framework as an instrument, by developing a coding scheme and
creating a checklist or rubric based on 18-character education values set by the Ministry of
National Education (2011), such as religious, honest, tolerant, and responsible. The data
collection process involved reviewing, studying, researching, and analyzing textbooks in
depth, including examining each reading skill unit to understand the structure, presentation
of content, diversity of materials, and relationships between units, as well as the depiction of
character values throughout the book. Finally, the data analysis technique applied was the
analysis of speech data that represented the character education values in each unit.

FINDINGS AND DISCUSSION

Findings

The findings focus on reading texts within each unit that reflect any of the 18 character
education values. Through the analysis of speech data, the following eighteen character values
were identified:
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Table 1. The Observation Checklist of Character Education Values in Unit 1

No Character Value Page Title Utterance
1 Religious (I
2 Honesty = Friend Around The World
3 Tolerance = :
4 Discipline | B. READ Y h
5 Har d W OI'k |:| ::l::b,;:(:nl::::::::d the brief texts, Complete the identity cards with the 3
6 Creativity | a. My name Is Kumalasarl. | come from Indonesla. I'm 19 years old. Now I'm a
college student.
7 Independent L b, My name s Anthony Crocker. Im from England. 'm 34 years old. I'm a doctor
8 DemOCl‘aCy - ¢. I'm Craig Johnson from the USA. | am a businessman. | am 28 years old.
9 Curious - d. My name is Marlo Valo. | am a portrait painter. I'm from Italy. I'm 27 years old.
10 National Spirit ) N ooy o E;e * g &’
11 Love of the Homeland = TR ) o
12 Respect Of Achievement [ i e R
13 Friendly/ Communicative [ Comy indonetn % 12%:"'”: S i
b b e Jol + Buslnessman
14 Peaceful [ Pt ;
15 Fondof Reading —
16 Care Of Environment o
17 Social Care |
18 Responsible [

"The first unit reveals one character value derived from the utterance data, which is Hard Work.
This value has been visually marked with color in the provided image."

Table 2. The Observation Checklist of Character Education Values in Unit 3

No Character Value Page Title Utterance
1 Religious (I This Is My Beautiful Family
2  Honesty =
3  Tolerance = g@ READ _~
4 DlSCIphI’le - 1. Read the following text carefully.
Hello, my name Is Via. | am thirteen years old.
5 Hard Work I UEIYSUEBEUEERI . | have three brothers. 3
My older brother's name is Galih. He likes playing
6 CreatiVit - football. He plays football with his friends. My b
y second brother's name is Firdy. He likes flying “’((
7 __Independent . i g 4,
8 Democracy = e oo o RO “3
N - my dad likes to watch TV. My grandparents =4 -
9  Curious e s NS e ﬂ
N . . parents. ['also have a pet cat. Her name is Manis.
10 National Spirit (I she ks o sieep. :
2. Answer the following questions based on the text above.
11 Love of the Homeland !9 LR
12 Respect Of Achievement [l B .
13  Friendly/Communicative [l " e A e 2
14 Peaceful |:| 3. True or False?
a. Via has three brothers.
15 Fondof Readlng |:| b. Ferdo Is Via's second brother.
. c. Gunawan and Ningsih are Ayu's parents.
16 Care Of Environment = a8 rits o g sl
N e. There are eight people noted in the text. |
17 Social Care [ | ; ke
8

18

Responsible

Galih is Ningsih’s grandson. ( ] ;

Ayu and Nugraha are Via's parents. |

(.

"The third unit features one character value identified from the speech data, which is
Friendly/ Communicative. This value has been visually highlighted in the accompanying image."
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Table 3. The Observation Checklist of Character Education Values in Unit 4

No Character Value Page Title Utterance
1 Religious (I Its Across The Street
2 Honesty (=
3  Tolerance = < B. READ—
4 DlSClphne - 1. Read the following dialog
5 Hard Work I:I David : Excuse me.
P Reni : Yes, can | help you?
6 CreatIVIty - David : Do you know where the library is?
Reni : Walk along this street. The library is behind the city hall.
7 Independent - David : Hmm.... where is the city hall? | am Sorry. | am new here.
Reni : It's Okay. Walk down the Caribbean Street. The city hall is on the left be-
8 Democracy : side the post office.
9 Curious David : Pardon me? Caribbean Street?
. . . Reni : Yes, Caribbean Street. C~A-R-1-B-B-E-A-N.
10 Natlonal Splrlt I:I David : Sorry. Where is that? | am sorry.
11 Love of the Homeland = Reni - (N
David : Thank you.
12 Respect Of Achievement L,
13 Frlel‘ldly/ Communlcatlve - 1. Mention the efprcsswon of “asking for repetition” in the dialog above?
2. Where is the library?
14 Peaceful I:I 3. Where is the church?
: 4. Does David always ask Reni? Why?
15 FondOf Readlng I:I b3 Hov'v do you handle someone ask for Eiirec(ion?
16 Care Of Environment = :
17 Social Care | 1
18 Responsible (.

"The fourth unit reveals one character value derived from the speech data, namely Social
Care. This value has been visually marked with color in the provided image”.
Table 4. The Observation Checklist of Character Education Values in Unit 5

No Character Value Page Title Utterance
1 Religious (I She Has Curly Hair
2 Honesty =
3  Tolerance = D wero
4 Discipline O e e
ciher, Dani, He is just 058 week old.
5 Hard Work I:I big round head and two
— e po s
6 Creatwlty [ | o f::.{; He bas 00 i»;:nh:‘:-:s'clr;:
E mnﬂ‘s t:n :‘:}allol:ﬁﬁ and ten small
7__Independent m e I —
his head. He has two small red ears. | love my baby 3
8 Democracy = b e e T e e
O Curious = Ll , 1
i 111 c. Dani has a big round head.
10 National Spirit o G
e. Donl has a pointed nose. &
11 Love of the Homeland = e
g Danl has teeth in his ‘mouth.
12 Respect Of Achievement [l gt
13 Friendly/Communicative N e 5
14 Deaceful O R 5
. €. What are his arms like? h. Does he have teeth?
15 FOl‘ldOf Readll’lg I:I d. What Is his mouth like? i. Does he have :eum hair on his head?
€. What are his ears llke?
16 Care Of Environment =
17 Social Care [ |
18 Responsible O]

"The fifth unit reveals one character value derived from the speech data, namely Curious.
This value has been visually marked with a color in the provided image."
Table 5. The Observation Checklist of Character Education Values in Unit 6
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No Character Value Page Title Utterance
1 Religious (I I Would Like Some Garlic Bread
2 Honesty =
3  Tolerance = e
1 Discioli - e G. READ
1scipline
1. Read the dialog below.
5 Hard Work - Andy : What kind of food do you like?
o e Di + 1 like everything. 4
6 CreathIty - A::y : Me too. | realrfllmm?
7  Independent L st
Andy : Yes, | love it. How about you?
8 DemOCracy - Dina : Yes, | really like rendang and chicken curry. But chicken in green chili is too
" spicy for me. I don't like spicy food.
9 Curlous - Andy : OR/ISEelIoVElE. | always add hot sauce to everything.
. .« . Dina :
1 0 Natlonal Splrlt I:I Andy : It's a difficult question. I'm crazy about pizza. And you?
Dina : Ireally like sushi. Sushi is my favorite.
11 LOVG Of the Homeland - Andy : 1 like Japanese food too. ISUIIEGHIENKESESHIR. Oh, I'm so hungry. Let's
12 Respect Of Achievement Wl/ g e
N N N 2. Are the statements T (true) or F (false) based on the dialog above?
13 Frlendly/ Communlcatlve - a. Dina doesn't like chicken curry.
b. Dina [KESSPIEIGEaN
14 PeacerI I:I c. Andy likes pizza.
15 Fondof Reading = d. Andy doesn't llke sushi.
. e. Dina and Andy |ikegrendangy
16 Care Of EnVIronment - 3. Answer the questions below.
. a. What kind of food
17 Social Care | does Andy like?
b. Does Andy like
chicken curry?
c. What kind of food
does Andy not like?
. d. What kind of food
18 Responsible (I does Dina like?

e. Does Dina like spicy
sushi?

"In the sixth unit, three character values are identified from the speech data: Honesty,
Tolerance, and Friendliness/Communication. These values have been highlighted using
colors in the accompanying image."

Table 6. The Observation Checklist of Character Education Values in Unit 7

No Character Value Page Title Utterance
1 Religious 1 I Go To School At 6:00 AM 2
2 Honesty =
3 Tolerance = 2 S RERD
4  Discipline [ ety 6
5 Hard Work (I Hour  NGEENy Gy NG USGN :

P : s Wathematics
6  Creativity | eranonso regen | M| S e e |
08:300030  Civies  WHIEEH e ts -
7 Independent L o930-1000 ast e 10
1 asa Iy sica
8 Democracy - 10:00-11:00 ‘na:s:f;‘.m? i mE:z:wsh SEEREE ¢ jucation
. 11:00-1 [Science Arts English m \nB:::f:m
9  Curious = s :
10 National Spirit Lk
11 Love of the Homeland = L it 5
. 'b. When does Rachel have break
12 Respect Of Achievement [ f.”mahmhw ey s
does he have for break time
13 Friendly/Communicative Wiy m
o'clock?
14  Peaceful (I o s st
. s Rachel study language
15 Fondof Reading c - o vt
Jessons finish on Saturda

16 Care Of Environment = 3

17  Social Care [ | \b 1

18 Responsible O B

"In the seventh unit, five character values are extracted from the speech data: Religiosity,
Discipline, Independence, Patriotism, and Social Awareness. These values are visually
represented using color in the corresponding images."

Table 7. The Observation Checklist of Character Education Values in Unit 8
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No Character Value

Title

=~

o
Q9

¢

Utterance

Religious

Honesty

Tolerance

Discipline

Hard Work

Creativity

Independent

Democracy

O[O (G| |WIN-

Curious

—
(e}

National Spirit

—
—

Love of the Homeland

—
N

Respect Of Achievement

—
o8}

Friendly /Communicative

—_
S

Peaceful

—
6}

Fondof Reading

—_
(@)Y

Care Of Environment

—_
N

Social Care

—
0¢]

Responsible

Be Happy

g:.kmn

1. Read the dialog below,

Tommy : Hi Doni,

Doni

Tommy :

Doni  : I am not feeling well,

Tommy : \QERIRERRE

Doni  : I have a headache.

Tommy : (SISORYMBIEHNEER Have you seen the doctor?
Doni

: No, I haven't. | need to £0 to the pharmacy to get some pills.

Tommy :
want me to take you to the doctor?
9 Doni  : Sure. Thanks

Tommy : That's OK. Come on.

Don't take medicines carelessly. You'd better see the doctor. Do you

2. W yased on the dialog above.
a. Doni felt happy
b. Doni did not go to the doctor.
c. Tommy is Dion’s brother.
d. Tommy helped Doni by taking him to the doctor.

e. Tommy warned Doni to take medicine carelessly.

Answer the following questions based on the dialog.

E0CERS0NNERORNEOO

a. How many people are there in the dialog above?
b. Who is not feeling well?

¢. How does Tommy feel?

d. Did Doni have a pill for his headache?

e. What will Tommy do to help Doni?
s Doni feel when Tommy helps him?

[

f. What doe:

g Would you do the same thing Tommy does If you see your friend sick?

"The eighth unit highlights a single character value identified from the speech data, which
is Environmental Awareness. This value is visually indicated through the use of color in

the accompanying image."

Table 8. The Observation Checklist of Character Education Values in Unit 9

No Character Value

Title

)
o

95}
¢}

Utterance

Religious

Honesty

Tolerance

Discipline

Hard Work

Creativity

Independent

Democracy

O R (IO |WQ N

Curious

—_
(e}

National Spirit

—_
—

Love of the Homeland

—_
N

Respect Of Achievement

—
(8]

Friendly/ Communicative

—_
N

Peaceful

—_
Q1

Fondof Reading

—
(@)

Care Of Environment

—
N

Social Care

—
Qo

Responsible

g C. READ

|
1. Read the 'OIInwlng text carefully,

Thanks to the movie

story of Bethany HamlltonS:: ::;f:r\.ﬂz:
publicized. The professional surfer and
Hawall native was attacked by a shark In
2003 at the age of 13, The shark severed
her left arm, and by the time she arrived
at the hospital, she had lost more than
60 percent of her blood. She can't use
her left hand anymore.

Still. not only did Hamilton survive the viclous attack, but EEEENESIRSIES
. using a custom-made board that was bullt with a
handle for her right arm. In January 2004, mere months after the attack Jslisbas

These days. Hamilton splits her time among various speaking engagements
and, of course, competing on her board

In 2005, she placed first in the NSSA National Competition and placed first
in the O'Neill Island Girl Junior Pro tournament. In 2009, at the ASP World Junior
Championship in Australia, she came in second.

Source:

2. Choose the correct answer.
a Can she use her left hand?
Yes, she can.

b. What can she do?
She can rock climb.
¢ What happened to her?

She was attacked by & shark.
o surf after the accident?

No, she can't.
| ) She can surf.
| She fell from her board.
d. How did she Jearn t

She used a custom-made board.

second place?
. In what tournament did c;:e s::mon " e ASP World Junior Champlonship
mps
The NSSA National

?
. When did she get st PICe? o

In 2005
- e Unit9 ICanDoLong Jump

She used a short board.

I3

DIIDDIIID:HIIIIDIIDD

"The ninth unit highlights one character value identified from the speech data, namely
Independent. This value is shown visually through the use of color in the accompanying image."

Table 9. The Observation Checklist of Character Education Values in Unit 10

No Character Value

Page Title

Utterance

1 Religious

[ B5 What Are You Doing

© 2025 The Author.This article is licensed CC BY SA 4.0.
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. What is Dany doing?

w

Sean : What Is he doing there?

Tom: -
Sean : Oh, okay. I'l 8° there. Thanks-
Tom: Okay.

2 Honesty =
3 Tolerance = m EAD AND ANSWEL
4  Discipline [ o —
. Read the di;
5 Hard WOI‘k I:I f, Read the dlalogs ang answer the questions orally.
6 Creativity | P 1
Abby : Where Is Ch
7 Independent o Y 1
Bob : He s in the kitchen:
8 Democracy o Abby :Is he eating lunch?
i | Bob :No, heisn't. 1. Who Is In the kitchen?
9 Cur.IOLlS _ Abby : Well, what i he doing? 2. What s he doing?
10 National Spirit (I ————
11 Love of the Homeland = Abby : Wow, that sounds great!
12 Respect Of Achievement
13 Friendly/Communicative ok 1
14 Peaceful |:| Dea : Marlin, what are you doing?
R Marlin : I'm looking for a book. 1. Who!s trying to find the history
15 FondOf Readlng I:I Dea : What book are you looking for? book?
. - Marlin : ~ 2. Who is talking to Marlin?
1 6 Care Of EnVIronment Dea :Oh, it's over there. It's under the table.
17 Social Care [ | 1
Dialog 3
Sean : Is Dany home?
Tom: No, he isn't home.
Sean : Where is he? 1. Who is looking for Dany?
18 Responsible ] Tom: He is in the park. 2. Where s Dany?

"The tenth unit highlights four character values identified from the speech data, namely
Creativity, Independent, Friendly/Communicative, and Social Care. These values are
shown visually through the use of color in the accompanying images."

Table 10. The Observation Checklist of Character Education Values in Unit 11

No Character Value Page Title Utterance
1 Religious (I It's Snowy In December
2 Honesty B B i
3  Tolerance = e
4 Discipline O o TR S e e e
s0 many fun things to do . and sunglasses, and go outside. There are
5  Hard Work O e T e
6  Creativity L o e i R P e
7 _Independent O B L T S b e
8 Democracy = p——
9 Curious m o
10 National Spirit i = e
11  Love of the Homeland = " oo summen
12 Respect Of Achievement [l Wiesioror /o T8
13  Friendly/Communicative S
14 Peaceful (-
15 Fondof Reading (I
16 Care Of Environment 55
17 Social Care | 2
18 Responsible O 1

"The eleventh unit highlights two character values identified from the speech data, namely
Social Care, and Responsible. These values are shown visually through the use of color in
the accompanying images."

Table 11. The Observation Checklist of Character Education Values in Unit 12

[ No |

Character Value

| Page |

Title

| Utterance |

Journal of English Language and Education volume 10 Number 3 2025
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Hard Work

Creativity

Independent

Democracy

O[O0V ]|W|N

Curious

—
(e}

National Spirit

—_
—_

Love of the Homeland

—
N

Respect Of Achievement

—
W

Friendly/ Communicative

—_
S

Peaceful

—
Q1

Fondof Reading

—
(o)

Care Of Environment

—_
N

Social Care

ENOCERE0ONENENOEEOO

18

Responsible

164

169

Last week, there was one really.
day. It was Monday. Usually, there ar¢
students in my class, but that day, the
only 5 people! It wasn't warm. In fact,
it was really cold. It was raining a
Jot. It was dark and gray outside.
There wasn't any sunshine. | think
the students weren't at school
because they were sick. They
were at home. Maybe they were
in bed. 'A\

about 25
re were

Mr. Richie is our teacher.

. Last Monday
was no different. He was not in bed. He was in the classroom, and he was cold!
Why was he so cold? That's a very good question. He was cold because the heater

1 | Religious How Was School Today?
Honesty 1
o
Tolerance @& A. READ
Discipline I = 1

in the school was broken. It was freezing. The school was like a Our
room was like a freezerl And poor Mr. Richle was like ice! The small class was
cold, cold, cold!

The next days were much warmer. The heater was fixed on Tuesday, so everything
was ok. There were 25 students, not only 5. But where was Mr. Richie? He wasn't
there. He was at home, sick In bed!

2. Write True or False based on the story.

a. There were 25 students In the class that Monday.

b. It was warm that day.

- Iir Richie was- present that Monday

d. The heater in the school was working that day.

€. Mr. Richie and the students felt cold that day.

f. The heater was broken on Tuesday.

8. The next days were warmer,

h. Mv‘kldﬁehedmmyathombmmmsmskk

F(S:m-z

- Read the Interview and answer the questions.

Bill Jenkins is 100 today

Interviewer :

B

Interviewer :

Bl

Interviewer :
Bill

N 20 o ®

Bill, I expect life is very different todlay than a hundred years ago. What
was it like?

il + Yes, it is very different. Life was much quieter then. There are sO many

cars now. There weren't any cars when | was a boy.
Were you happy as a child?

+ Oh yes, | was very happy, but I'm still happy now!
Tell me about your family.

: Well, my father was a post- g @
man and my mother was -
a cook. We weren't rich, \
but we weren't poor either.
There were five children. My
brothers and sisters were all
younger than me but I'm the
only one still here.

uestions:

. Were there any cars when he was a boy?

. Was he happy or sad when he was a child?

What was his mother’s job?

. How many children were there in his family?

se statements TRUE or FALSE? Correct the FALSE statements
using wasn't or werent.

Are

Example: Bill wasn't happy as a child.
FALSE- Bill was very happy as a child.

Life was much quieter long ago.
There were many cars when Bill was a boy.

. Bill's father was a cook.
They were so rich.
Bill's brothers and sisters were all younger than he was.

mp a0 g

-~

"Unit twelve highlights two character values identified from the speech data, namely Discipline,
and Honesty. These values are shown visually through the use of color in the accompanying
images."
Table 12. The Observation Checklist of Character Education Values in Unit 13

No

Character Value

Page

Title

Utterance

Religious

Honesty

Tolerance

Discipline

Hard Work

Creativity

N[O [WN| -

A0

l\:]]l

—_

w
[
55

What Did You Do Yesterday

Independent
8  Democracy
- © 2025 The Author.This article is licensed CC BY SA 4.0.
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9  Curious ] g
. . . 5 B. RE
10 National Spirit (I ! £AD
. Now, read an study "
11 LOVe Of the Homeland - ! ead and study the following sentences.
12 Respect Of Achievement [l
13 Friendly/Communicative 2
14 Peaceful (I
15 Fondof Reading (I
16 Care Of Environment =
17 Social Care [ | 1
She listened to the radio at 8 p.m. last night.  They played football at 3 p.m. yesterday.
1g conversation with your classmate. Mind your
Andi : Did you watch a movie last weekend?
Bimo  : [INGHEIEAt-
Andi : What did you do?
Bimo : I went to the beach.
Andi : Who went with you?
Bimo : Lita, Hans, and Lintang.
Andi : Did you swim at the beach?
Bimo : Yes, we did, but Lintang didn’t.
Andi : How come?
Bimo : She forgot to bring her swimsuit.
Andi : Oh, whata pity- 3 3 A
18 Responsible (.

2c o

1. Read and practice the conversation below.
Anna : Did you hear the news yesterday?
Vita  : No, I didn’t. Was there any good news? ot
Anna :
Vita : Did anybody get hurt?
Anna : No, fortunately not.
Vita : Where was the fire?
Anna : It was at 35 Kinan Street.
Vita : Did the firefighters arrive quickly?
Anna : Yes, they arrived very quickly.
Vita : Did they rescue the people?
Anna : They rescued everybody.
Vita : | didn’t know about that.

rsation above, answer the following questions.
Who told that there was a fire reported in the newspaper?

:. How many people got hurt in the fire?
c \Mnefewasmelocaﬁonofﬂmﬁre?

d. Did the firefighters come to the location?
. Did Vita know about the fire?

"The thirteenth unit highlights three character values identified from the speech data, namely

Honesty, Friendly/Communicative, and Social Care. These values are shown visually through
the use of color in the accompanying images."

Table 13. The Observation Checklist of Character Education Values in Unit 14

No Character Value Page Title Utterance
1 Religious (I She Is Better Than Them
2 Honesty = 1
=
3 T(.)le.rarTce I. READ 1
4 DISC1p11ne - 1. Read the following texts carefully. -
5 Hard Work O - 1
N7 i, S) , Australia. -
6  Creativity [ | e Sosce ey e 0 e D
7 Independent L itod 1 they got off the plane, ey had
o e in Sycney, Canadal 1 "1 11 o
8 Democracy :a;surp): ‘mwﬁ:.:y"“ - Sydney, Canada s small and quiec JSREHE 1
9 Curious o ' Its cold and wet in Canada, and 1
N . we didn't take sweater!' says Max. ‘It Isn't the worst place for a holiday. There's a
10 Natlonal Spll'lt I shopping center and a nice town square... but it isnt Australial
, kids. Maybe next d
11 Love of the Homeland = i 1
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12 Respect Of Achievement
13 Friendly/Communicative X
Los Angeles, California is the most exciting city in the

14 Peaceful USA. It's got Hollywood, Disneyland, fantastic beaches

[
O
15 Fondof Reading [ and the LA Dodgers baseball team. But LA wasnt
|
[ |

[
| Text 2

always exciting. In 1900 it was smaller and quieter, and
Hollywood was a small village. Then film studios arrived, &=

and the village of Hollywood changed. Today it is part of LA, and Hollywood's

‘Walk of Fame' is the most famous place in the city. It's got more than 2,000 stars 1
on it! It's always sunny in LA and there are lots of different attractions. You can

go shopping on Sunset Boulevard (it's too expensive for mel), or you can surf on

Venice Beach.

SRR LA s the best city in the world!

Text 3

16 Care Of Environment
17 Social Care

Tokyo has a population of 35 million people. It is the largest city in the world. It is
also one of the most exciting. Everything moves fast here. It has one of the biggest
and busiest railway systems in the world. Every day, |1 million commuters use
get urk. People earn the highest salaries, and they spend the
most money.
It is the world’s most expensive city. Tokyo is on the east coast of Japan. The
summers are hot and humid.|
he city is huge, but it is one of the safest

famous cherry blossom is:onthe trees. T
18 ReSponSible |:| cities in the world. Japan is fous. It Is difficult for foreigners to

2. Study the short passages above. Compare and classify whether they
indicate some equal degrees, greater degrees, or the greatest degrees

of comparison.
Texts Equal Greater Greatest

1 LA L * Tokyo Is the largest
. city in the world.

"The fourteenth unit highlights seven-character values identified from the speech data,
namely Honesty, Tolerance, Hard Work, Democracy, Curious, Love of the Homeland, and
Social Care. These values are shown visually through the use of color in the accompanying
images."

Discussion

This study shares certain similarities with related research by Nursamsi (2023). However,
it also reveals notable differences in the data findings. Nursamsi’s study found that English
textbooks for grade 1 senior high school incorporate all 18 character values established by the
Ministry of National Education. In contrast, the textbooks for grade 2 include only 15 of these
values, lacking Independence, Appreciation, and Nationalism. Similarly, the grade 3 textbooks
also feature 15 character values, but exclude Tolerance, Democracy, and Patriotism.

The current study shows that the Interactive English textbook for junior high school
students has been aligned with the 18 character values outlined by Ministry of National
Education (2011). Nevertheless, the distribution and representation of these values across the
textbook units are inconsistent and uneven. Although all values are theoretically covered, their
actual presence within the reading skill sections varies significantly across different units. In
this analysis, each paragraph related to reading skills and the character values identified has
been marked with specific colors in the corresponding images, as detailed in the findings table.

While the textbook contains 14 units, only 13 were analyzed in this study Units 1, 3, 4, 5,
6,7,8,9,10,11, 12, 13, and 14 because Unit 2 does not include a reading skill section, which is
a core focus of this research.

The early units show a limited presence of character values. Unit 1 only features the value
of Hard Work. Unit 2 was excluded due to the absence of a reading section. Unit 3 highlights
Friendly/Communicative, Unit 4 features Social Care, and Unit 5 presents Curiosity. These
findings suggest that the inclusion of character values in the early sections of the textbook is
minimal and appears incidental rather than strategically planned.

As the textbook progresses, a wider variety of values becomes more evident. Unit 6
features three values: Honesty, Tolerance, and Friendliness/ Communication. Unit 7 includes
five values: Religiosity, Discipline, Independence, Patriotism, and Social Awareness. Unit 8
displays Environmental Awareness, and Unit 9 presents Independence.
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The final units present a notable increase in both the quantity and diversity of character
values. Unit 10 covers four values: Creativity, Independence, Friendliness/ Communication,
and Social Care. Unit 11 features Social Care and Responsibility, while Unit 12 includes
Discipline and Honesty. Unit 13 reflects three values: Honesty, Friendliness/ Communication,
and Social Care. Unit 14 is the most comprehensive, incorporating seven values: Honesty,
Tolerance, Hard Work, Democracy, Curiosity, Patriotism, and Social Care.

These findings partly align with previous studies. Nursamsi (2023), for instance, found
that although high school textbooks incorporate many character values, some values are
consistently missing. Likewise, this study confirms that while Interactive English claims to
include all 18 values, some such as Democracy, Peace-loving, and Love of Reading are either
underrepresented or entirely absent in certain units.

This inconsistency raises concerns about the actual implementation of character
education through textbooks. It highlights the importance of not only including these values
in national education frameworks but also ensuring their meaningful and consistent
integration into teaching materials. Authors and educators must ensure that character values
are not only included but also relevant to context and effectively embedded in pedagogy.

In conclusion, while the Interactive English textbook plays a role in fostering character
education, further improvements are needed to ensure systematic and balanced integration of
the character values. A more strategic alighment between the textbook content and the goals
of national character education would enhance the book’s effectiveness as both a language
learning resource and a medium for character development.

CONCLUSIONS

This research aims to examine the integration of character education values within the
reading texts of the Interactive English textbook for Grade VII junior high school students,
which follows the Merdeka Curriculum. Content analysis results indicate that, in theory, the
textbook includes all 18-character education values as outlined by the Ministry of National
Education. However, their distribution and representation across the textbook units are
inconsistent and uneven. Of the 14 available units, only 13 were analyzed, as Unit 2 does not
contain a reading skills section.

The findings reveal that the earlier units tend to feature just one character value each,
while the middle and later units show greater diversity, with Unit 14 being the most
comprehensive, containing seven different values. Out of the 18 expected character values,
only 14 were identified in this study, with the following frequency: democracy (1), hard work
(4), friendliness/communicativeness (8), social care (8), curiosity (2), honesty (6), tolerance (3),
religiosity (2), discipline (7), independence (14), patriotism (1), environmental awareness (3),
creativity (1), and responsibility (1). Thus, the most frequently occurring value in this textbook
is independence.

While the textbook does contribute to character education, several values such as
democracy, love of peace, and love of reading are either underrepresented or completely
absent from some units. This suggests that the integration of character education values into
the textbook is not yet fully optimized.

Therefore, it is necessary to improve the planning and implementation of character
values in a more systematic and balanced manner. A more strategic alignment between the
textbook content and the goals of national character education would enhance the textbook’s
effectiveness not only as a language learning resource but also as a tool for fostering student
character development.
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